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Chapter I 
INTRODUCTION 
For years, children in the intermediate grades with minor 
articulation problems have been neglected by the speech 
therapist because of the tremendous load of cases the speech 
therapist has to cope with. These minor articulation problems 
can be handled successfully by the classroom teacher if given 
the right tools to work with. 
Statement of the Problem 
The purpose of this thesis is to integrate speech with 
social studies by the construction of stories based on social 
studies content and for the improvement of articulation in 
the classroom. 
Justification 
At the present time no teaching materials of this type 
exist for the intermediate grades. Today, most teachers in the 
intermediate grades are conscious of the minor articulation 
problems in their classrooms, but leave their correction up to 
the speech therapist for lack of knowledge and materials to cope 
with the situation themselves. These minor articulation problems 
could be handled effectively by the classroom teacher through a 
speech improvement program if she had the right materials 
available. 
l 
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1 Sara Stinchfield Hawk says: 
"The trend of programs for speech hygiene and speech 
therapy is to train the classroom teacher to assume 
the responsibility of speech hygiene with her pupils 
in order to enable her to correct minor speech defects 
and to aid in the prevention of the disorders." 
If this is to be, a way must be found of placing speech 
education in the classroom. One of the best ways of doing this 
is ibo integrate speech into the regular school program. 
. 2 Virgil Anderson suggests: 
"It is possible and practical to give the average class-
room teacher sufficient background in the principles 
and techniques of speech re-education to enable her to 
cope adequately with a substantial number of the speech 
problems she encounters routinely in the course of her 
regular teaching." 
He states further: 
"Integration of speech improvement with the regular 
school curriculum accompolishes two desirable objectives: 
it makes speech training functional and meaningful to 
the child because it becomes a part of a situation in 
which speech is naturally used; and such integration 
also makes speech training and retraining possible in 
an already crowded curriculum without requiring 3 addi tions,l valuable time for either teacher or pupils." 
Also in favor of integrating speech into the regular 
' 4 
curriculum is Roe and Milison~ In their article they state: 
1. Sara Stinchfield Hawk, 11 The Speech Handicapped," Review of 
Educational Research, June, 1941, p. 310. 
2. Virgil Anderson, ••Improving the Childs Speech, 11 Oxford 
Press, N.Y., 1953, p. 13. 
J. Anderson, QQ• cit., p. 319. 
4. Roe and Milison, "The Effect of Maturation Upon Defective 
Articulation in the Elementary Schools, 11 Journal of 
Speech and Hearing Disorders, Volume 7, March, 1942, p. 41. 
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11 Speech improvement is taught as a regular school 
project, and is as much as possible integrated with 
reading, language, and spelling into the curriculum 
of the school system." 
In his article, Lynn M. Case1 says: 
11 History deals with people collectively and individually. 
It tells the story of how man has coped with his 
physical and social environment. Yet, little do we 
realize that most of his significant wrestling with 
his social environment has been by voice. 11 
Maurice Moffat2 in his book po i.n t s out: 
"Teachers of social studies have a vitHl responsibility 
in tr~ining all pupils in the procedure and habits of 
democrEtic a,rgumenta.tion and debate , through the 
informal discussion, the round t able, the panel , the 
forum, and the fo rmal debate.• 
He further states: 
11 So obvious a ma tter as good speech is yet in need of 
emphasis and discussion at this point , since many 
social studies teachers pay less a.ttention to this 
qual ification than it merits. The emphasis here is 
not so much on the content as on the manner of s peech, 
the mode of delivery, enunciation, pronouncj_ation, and 
volume . Good speech means control of the voice and 
articulation plus language and manipulation of ideas 
to suit the hearer."3 
Scope 
This study is concerned with the improvement of a rticula -
tion in the intermediate grades by furnishing t he cla-s sroom 
1. Lynn N. Case, "The Forum - Voices From t he Past, 11 
Quarterly Journal of Speech, Volume 36, Feb., 1950, p . 77· 
2. Maurice M. Moffat , Social Studies Instruction, Prentice 
Hall Inc., N. y.' 1950, P• 143. 
3· Maurice M. Iv'foffat, 2.2.· cit., p . 165. 
~- ---- ----- ~ - --===-=-- ··- -- -----
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teacher with original stories based on social studies content. 
The scope of these stories is limited to the fif t n grade 
only. 
4 
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Chapter II 
SUMMARY OF RELATED LI T.SRATURE 
Social Studi~s Materials _ ~d Content 
In selecting the materials and content for the inter-
mediate grades, it was found after examination of courses of 
study and textbooks that, there is a diversity of sub ject matter 
in the social studies field throu ghout the United States. 
In their textbook Wesley and Adams1 state that the 
following list i ndic a tes the full ran ge of content in the 
fifth grade: 
ttGrade V - American history (early and late), state 
his tory, currect even ts, f amous persons, exploration 
and discovery, European background, development of 
democracy, civics, conmunity civics, economic life, 
safety, health, citzenship, transportation, inter-
dependence, geography o"f the United States, of 
North Americe., of the 1ilestern Hemisphere, of Europe, 
of Asia, of Africa, life in other lands, environment, 
lumbering, mining, and fishing. 11 
But, even with t his diversity, Wesley and Adams show that 
there is a common sub ject matter in the fifth grade when they 
state: 
11 The social studies prpgrams are very fluid. It is, 
therefore, difficult to specify numerically the 
content tendency of a particular grade. Tne following 
list, however, presents those which seem to be the 
most characteristic or frequent. 
Grade V - American History, industries or o~cupations, 
geography of the United States of America. 11 
1. Edgar B. Wesley & Mary A. Adams, Teaching Social Studies 
in the Elementary Schools, Heath, Boston, 1952, p. 44. 
2. Ibid., p. 44. 
5 
John Micbaelis1 agrees when he says: 
"At the present time the content of the social 
studies program varies somewhat from school system 
to school system. But 1 the ~ollowing grade by 
grade overview lists units and topics repor ted 
in 121 courses of study developed since 1944 in 
cities and states throughout the country. 
Grade V - Early American life and life in different 
regions of the United States are emphasi~ed. The 
range of unitx includes Colonial Living, Pioneer 
Life 1 The Westward Movement , Regions of The United 
States, European Backgrounds, Indua::tries ~ Development 
of the United States, Neighbors to the South, Canada , 
Western Hemisphere, u. S. Possessions, Our State, 
North America, Alaska, Hawaii, EUrope, South 
American countries, Asia, Transportation, The Air 
Age, Communication, Contributions of Famous People, 
and Currect Events." ' 
For a more specific analysis of social studies trends 
throughout the United States, let us examine an article by 
F. M. Hodgson~ In his article he states that he has made a 
cmri tical analysis of soc ia.l studies programs o~ selected 
cities and state departments o~ education in the United States. 
His aim was to determine types, content and trends in social 
studies in grades one through eight. In doing this he sent 
out 106 <l!Uea.:tionnaires to cities with populations of 100,000 
or more; 117 questionnaires to cities with a pop:ulation of 
10,000 to 100,000. A total of 179 replies, or 66%, came back 
and this is the result of his survey: 
1. John Michaelis, ~ocial Studies ~or Children in a Democracy, 
Prentice-I~ll Inc., N. Y., 1950, pp. 18-19. 
2. F. M. Hodgson, "Trends in Social Studies in the Elementary 
Schools," School and Society, Sept., 1954, Volume 80 11 
pp. 85-87. ' 
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'Ihe r e is consid erable consist e r:cy amon g variou s systems 
and state depar t men ts of education regardi ng topic 
s e l e c t ion s for grade s on e throu gh t h ree. In grades 
fou r t h rou gh eight, t h ere is l ess agreemen t, but t h e 
follovling topics were found mos t fre quently. 
Grade V - United States History an d Geography . 11 1 
With t h is information in mind , it was decided to u se t h e 
fifth grade social studies book presen tly us ed in Reve r e , 
Massac i.J.u s e t t s as a gu ide . T'ae authors of t hi s book a x•e rl'iegs, 
Adams an d Brown. 2 I n examining the book , it ~vas found t hat its 
conten ts were divided into five units: I . .A Story of Ou r 
Coun try; II. Living in Ou r Cou ntry; III. Ou r Oth er Lands; 
IV. Our North American Neighbors; V. Ou r South .American 
I~ eighbors. 
From t he research, it was fou nd t ha t this socia l s t u d ies 
con ten t correla t ed with t h e s ame social studie s con ten t 
throu ghout t he country . 
Tne Most Common Ar~iculatory Errors Found in t he El ementa r y 
Sc hools 
To fi nd what t h e most c ommon a~ticulatory errors a re i n 
t he elementary sch ools, i t was d e c id ed to fi nd out wh a t the 
authorities h ad to s ay about it. J"ohnson 3 describes several 
types of articu l atory errors i ncludi ng omissions, distox•tion s 
and sound substitutions. 
1. F. M. Hodgson , "Trends in Social Studies in t h e Elementa r y 
Sc h ools, " Sc h oo l and Soc iety , Sept ., 1954 , pp. 85 - 87. 
2. Tiegs, Ad ams anci Brovm , Your Coun try and I¥tl.ne , Ginn & Go., 
Boston , 1951. 
3. ·,~ . Johnson and others, _?peech Handic apped School Ch ildren , 
Ha rper & Brothe rs, N. Y.; 1948. 
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w. A. Wallenius in his thesis analyzed the stat ements 
of leading speech authorities concerning the speech sounds 
which are most frequently defective. He concludes: 
"The a greement between the authorities in apparent. 
Of the seventeen sounds pointed out as articulatory 
errors, nine are agreed upon unanimously." 
Then Wallenius lists these nine consonant sounds as being 
the most common articulatory errors found in the elementary 
schools. They are: ~' 1, ~' ~, sh, 1, £h, and the voiced and 
voiceless th sounds. 
Paragraphs For Speech Testing and Practice 
In her thesis, Esther M. Wells2 has constructed a 
paragraph type articulation test for grades two through six. 
In the construction of the test, the author, first of 
all, had to select the consonant sounds to be used in both 
the general and specific paragraphs. From the research she 
found eleven sounds, ~, 1, ~' ~, s:h, ch, ~h, 1, wh, and the 
voiced and voiceless ~ sounds, that were defective in the 
elementary grades. She wrote four general paragraphs containing 
all eleven consonant sounds, and nine specific paragraphs; 
three containing the~~ ~' sh, ch, and I sounds; three 
containing the voiced and voiceless ~ sounds and the wh 
sound; and three containing the !: and 1 sounds. 
1. W. A. Wallenius, "The Partial Construction of a Te.acher 
Administered Picture Type Articulation Test," (Unpublished 
Master of Education Thes!s 1 Boston University, 1950~. 2. Esther M. Wells, "The Cons~ruction of a Paragraph Type 
Articulation Test," (Unpublished Master of Education Thesis, 
Boston University, 1951}. 
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In all thirteen paragraphs, the vocabulary was controlled for 
easy reading. 
In the screening test which followed, the classroom 
teacher and two speech clinicians tested 246 pupils in a 
suburban Boston school. The pupils were tested individually 
for marked, mild, and severe speech handicaps, or no speech 
handicap. The mild cases were reported as being able to be 
improved by the classroom teacher, but the severe cases could 
only be improved or corrected with the help of a trained speech 
clinician. During the testj_ng, all four general paragraphs 
were used. 
Tn the retesting , the specific paragraphs were used on 
only 30 pupils because these pupils showed a severe speech 
handicap. The retesting was done in a quiet office by a speech 
clinician. The results of the test showed that: 
57 or 23% - showed mild difficulties 
27 or 10.9% - showed severe difficulties 
84 or 33.9% - showed some type of speech difficulty 
Tn her : thesis, Mary Jane Kelley1 constructed a paragr~ph 
type voice and articulation test for the intermediate grades. 
When the author constructed her test, she decided to use 
several paragraphs covering the common defective consonant 
sounds. But, before she wrote the paragraphs, she examined 
several basic readers to discover storie·s of common subject 
1. :r&ry Jane Kelley, "The Construction of a Paragraph Type 
Voice & Articulation Test," (Unpublished Master of Education 
Thesis, Boston University, 1952). 
9 
matter which would be interesting to the children in the 
grades to be tested. 
With these facts in mind, 12 paragraphs were written - six 
that would be of interest to boys, which included one general 
and five specific paragraphs; and six that would be of interest 
to girls, which included one general and five specific 
paragraphs. The nine sounds included in the paragraphs were 
~~ !, ~' ~' sh, 1, ch, and the voiced and voiceless th sounds. 
The vocabulary was kept at a third grade level, and each story 
was accompanied by an illustration. During the testing 
procedure, a child looked at a general picture in which all 
nine consonant sounds appeared. This was followed by a con-
versation about the picture. Then a specific sound test was 
given, following the discovery of a speCific defective 
consonant sound. 
The testing included 50 boys and 20 girls, 70 pupils in 
all. They were tested on articulation, pitch, rate and 
intensity of voice. The results of the teat showed that more 
than half of the pupils tested had both voice and articulation 
problems. It also showed that the greatest mumber of errors 
occured on the ~' th, and~ sounds. 
In his thesis, RussellN. Garland1 constructed a teat to 
discover the voice and articulation difficulties in the high 
1. Russell N. Garland, "A Study of Voice & Articulation 
Difficulties of High School Students in Suburban Boston," 
{Unpublished Master of Education Thesis, Boston University, 
1951). 
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schools of suburban Boston. 
In constructing his test, the author had to consider the 
topics that would be of interest to the high school students, 
the sounds to be tested, and the time involved in the oral 
reading of the test paragraphs. With these facta in mind, the 
author selected ten consonant sounds which the authorities a 
agreed upon as being defective in boys and girls of high school 
age. These sounds are ~' 1, ~' ~, sh, 1, ch, and the voiced 
and voiceless th sounds. In selecting the test topics, the 
au thor considered the interests of high school students and 
. found that baseball, historical characters and science were 
the favorite subjects. Five paragraphs were then written on 
these sub jects and each was illustrated with a picture. The 
words in the paragraphs were kept at a sixth grade level to 
insure easy reading. 
When the stories were finished, two towns , 12 miles 
apar t, were selected to administer the test. Two hundred 
students were selected for the testing . 
On the first test, each pupil read only one of three 
para graphs which contained all 10 consonant sounds. Three weeks 
later, a second test was g iven to the students classed as 
having a speech handicap. The purpose of the second test was 
tb~t i t seemed difficult to watch for both voice and articula-
tion difficulties at the same time. Of the 200 students tested, 
the boys showed more speech difficulties than the girls, and 
the ~, 1, ~, and ~ sounds were found to be the greatest 
11 
·articulation errors, with 1 being the worst. 
In her thesis, Ilda Di ~Escio1 constructed a set or 
orlginal stories, with illustrations, that integrated speech 
and social studies content. The stories were written for the 
second grade and included all the consonant sounds. 
Berore the stories could be written, the author searched 
the literature to .find the common subject matter trend in 
social studies in the second grade throughout the United States. 
Then she wrote seven stories that included all of the 
consonant sounds. She also constructed a manual in which 
instructions were given .for the improvement of articulation 
and the understanding of social study concepts. 
When the stories were rinished, they were sent to 
neighboring towns to be tested. The results showed that the 
stories were well received by both the teachers and students, 
and that articulation was improved through the integration of 
, speech and social studies. 
1. Ilda Di M9.s·cio, "Original Stories Integrating Speech, Social 
Studies and Reading," (Unpublished M9.ster of Education 
Thesis, Boston University, 1955). 
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Chapter III 
PROCEDURE 
1tlith the information ga-thered in· the research, the 
problem to be met was creating orig inal stories that would 
' provide for speech practic and at the same time give under-
stand· ng in social studies concepts. 
The first thing to do was to gather ideas, incidents and 
names of famous personalities from American History. The 
social studies book used for this was the fifth gre~de book 
1 
"Your Country an.d Mine." The units selected were Unit I, The 
American Revolution to Pearl Harbor; Unit II, Transportation. 
Then using these uni ts as guides, and the eleven sounds found 
to be the most common articulatory errors in the elementary 
schools, orig inal stories were written based on incid.ents and 
people in these two units. 
After the stories were written, words were checked 
against the Thorndike List . 2 The stories were then revised so 
that the vocabulary was kept at a fifth grade level. Finally, 
a teacher's manual was prepared in which instructions were 
given for the improvement of artic·ulation and the understanding 
of social studies concepts. 
1. Tieg s, Adams, Brovm, Your Country & Nine , Ginn & Company, 
1951. 
2. E. L . Thorndike, The Teachers Word Book, Teachers College, 
Columbia University, N. Y., 1931. 
13 
14 
LESSON PLANS 
Introduction 
, 
11 All consonants are divided into two main classes 1 voiced 
and voiceless. 111 A voiceless consonant is one in which there is 
no vibration of the vocal chords 1 consequently there is no 
musical tone. It is only a noise caused by the friction of the 
air as it passes the obstructions of the mouth. 
"A voiced consonant is one in which there is vibration 
of the vocal :ohords and consequent.ly tone. rr 2 
Before any consonant can be articulated, "there are three 
different details that must be considered in the production of 
every consonant sound, since they determine exa.ctly what the 
sound shall be. These details are: 
A. Place of articulation 
B. Manner of articulation 
c. Whether it's voiced or voiceless."3 
The following are phonetic symbols for consonant sounds 
used in the stories that follow, with key words: 
Voiced Voi celes:s 
t h cet') La at sound in breathe t h <e> Last sound in breath 
-
z Las-t sound in buzz .a Last · sound in hiss 
-
r Firat sound in red sh CS> Ia:at sound in hush 
1 First sound in lead ch cts> Ia.a:t sound in etch 
.J. CrJs' I.alst sound in ed~ 
1 • .Margaret Pender gast McLean, Good American Speech, E. P • 
. .) Dutton Co., Inc., N.Y., 1941, p. 93. 
2. Ibid., page 94. 
3. Ibid., page 95. 
15 
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Lesson Plan 1 
II 
I. 
II Ob.1ectives: 
George Rogers Clark Conquers the Northwest 
stresses ~ and z 
1. To understand how the Americans fought for their 
beliefs. 
2. To appreciate the good qualities and achievements of 
the pioneers and their leaders. 
3. To learn how the United States acquired the lands which 
are now within its borders. 
4. To improve the articulation of the ~and z sounds. 
Using the Story: 
A. The teacher should introduce the story, "George Rogers 
Clark Conquers the Northwest, 11 during the study of the 
Revolutionary War period. At that time the pupils should 
be a llowed to read the story silently. After silent read-
* ing, the teacher should ask the following questions: 
1. Who was the story about? (GEORGE ROGERS CLARK) 
2. What did he want .to do? (DRIVE THE BRITISH FROM THE 
NORTHWEST) 
3· Why did he want to do this? (THE BRITISH WERE TELLING 
THE INDIANS TO MASSACRE THE AMERICANS) 
4. How was he going to do this? (BY CAPTURING THE BRITISH 
FORT IN THE NORTHvlEST) 
5. How did he drive the British from the Northwest? (BY 
CAPTURING THE BRITISH FORT IN A SURPRISE ATTACK) 
6. Who helped. him with his plans? (PATRICK HENRY, GOVERNOR ! 
OF VIRGINIA) I 
7. How did Patrick Henry help Clark? (BY ALLOWING HIM TO 
RAISE A SMALL ARr•1Y OF VOLUNTEERS) 
., . 
* Answers in parentheses 
17 
8 . Did Cl ark have r eal soldiers in his a rmy ? (NO, HE HAD 
VOLUNTEER TRAPPERS AND F I GHTERS) 
9 . What was the name of t he fort Clark snd h is men cap-
tured? (IT WAS FORT KASKASKIA) 
10 . How many men were the re i n Clark ' s a rmy ? (~E HUNDRED 
SEV,:ffiN 'TY ~:m IV'E V OLUN TEERS) 
These are only a few of the que s t i ons the teacher can ask 
. her pupils . 
B. During the d iscu s sion of t hi s s tory, a l l words with~ and 
~ sounds shou l d be put on the b oard. Then t he t eacher 
should drill the pupils on t he wor ds. 
Method of Art i culation 
The s sound is made in the following manner: "The edges of 
tongue should be against sides of the upper teeth, the tip of 
t he tongue is free and pointing towards extreme front of the 
upper gums of teeth. 111 The z~ s ound is made in the same manner • 
...... 
Errors to Watch For in the Production of the a and z Sounds: 
1. "The s may become f, th or sh. 
2;. Voiced sounds may b e unvoiced, especially at the end of 
words. For exampl~, bu~ may be pronounced as if it 
were buss. 11 ~ 
Activities: 
1. Pupils may wish to read the story orally. 
2. Pupils may wish to dramatize the story. 
3. Pupils may wish to draw a picture of the British Fort 
with Clark and his men attacking it. 
1. Mar garet Pendergast McLean, ~· cit., pp. 104-105. 
2. Dr. Wilbert Pronovost 1 . ttskiliS I:IiB'l'ruction in Speech Work, 11 
Tenth Conference on Elementa~ Education., September, 1951, 
fl~slbJJ. Universi ty School of E uca.tion, p . ll.o 
18 
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Drill Words for s Sound: 
(Number represents the times the word occurs in the story) 
Initial Position 
soldier (5) 
said (10) 
stop {J) 
so (.3) 
started 
Medial Position 
northwest (2) 
himself 
must (.3) 
dusk just (4) 
Final Position 
this (.3) 
minutes 
yes (2) 
voice 
it's 
speech see 
study 
seated 
sit 
soon (2) 
sa.t 
something {.3) 
sir (4) 
smiled (2) 
spirit 
splendid 
sail 
simple small (8) 
accept 
answered (5) 
innocent 
expect 
excitedly (2) 
that's (4) 
once (2) 
flatboats 
forts 
introduce 
Pittsburgh 
fast 
Kaskaskia (5) 
rest 
asked 
surprise 
surrender 
struggle 
seventeen 
seventy-eight 
suspected 
expecting 
almost 
lost 
instead 
asleep 
Drill Words for the z Sound 
Medial Position 
raising (2) 
Final Positton 
Rogers (5) 
age 
was (5) 
soldiers (J) 
Indians (2) 
massacres (2) 
his (6) 
governor's (.3) 
as ( .3) 
is (4) 
these (.3) 
killings (.3) 
lies (J) 
Americans (.3) 
raise (J) 
-:...=;;:::- --= 
volunteers (2) 
surprise 
words 
hunters 
fighters 
plans 
1-' 
1:0 
, I 
Lesson Plan 2 
20 
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I 
II 
I II 
II 
I 
II 
American Pioneers 
§tress.es .!: 
I 
.,Ob;lecti ves : 
1. To learn how some of the frontiers in our country were 
settled. 
2. To appreciate the C:>.chievemen.ts of bhe pioneers. 
J . To i mprove articuLation of the consonant£. 
Using tbe Stor¥: 
II 21 
I 
" II 
.A . The teacher should introduce the story, "American P ioneers," ~~ 
during the study of the pioneers a nd their struggle to I 
reach the Ohio Valley .. At that t i me the pup ils should 
read the story silentl y. After silent reading, the 
teacher shoul d a sk the following questions:* 
1 . Wher e were the settle rs going? (THE OHIO COUN1r HY ) 
2 . Why did the settlers wish to g o there'/ (BECAUSE 
THE RIC H FABJ-1 LAND ) 
J . How d id the pioneers travel'? (BY COVERED WAGON) 
4. t-Jhe..t did they take with them? (F'UBNITUB.E, FOOD, 
CLOTHI NG Al~D 'l100LS) 
OF 
5 . Name one route the pioneers took? (THE ROUTE · 'EST 
THROUGH THE RIVER VP..LLEYS OF WESTERN PEN 'SYL VA. I A , 
ACROSS THE MOUNT F.. I NS , DOHN r.t'HE MONOGAHELA RIVER , AND 
ACROSS r HE OHIO RIVER. OR 'rHE ANS'l.JEB r~L Y BE 'fHE 
NORTHERN ROUTE) 
6 . How did they cross the rivers? (THEY CROSSED THE 
RIVERS ON FLAT80i·TS } 
7 . \<Jbat was the first stoi of the Barrett family? 
(PITTSBURGH ) 
8. Why didn ' t the pioneers use the Wilderness Road? 
(THE WILDERNESS ROi~D W.t\.S NUCH WRE DicNGEROUS) 
·* Answers in p~rentheses 
II 
I 
I 
I 
I 
II 
I 
9. What <:lther r oute was there? (SEE QUES'I'ION 5 FOR 
ANSWER) 
1 0. Who protect ed the people f r om Indian 'at t acks along 
the way? (GOVERNMENT TROOPS) 
11. \.Jhat do we c all the s e people wh0 went to the Ohio 
Valley ? (PI ONEERS OR SETTlERS) 
These are only a few of the quest~0ns that the teacher 
can ask the pupils . 
B. During the discusslon of this story, a ll words with the I' 
~ sound should be put on the board. Then the te ac her 
s hould dril l the pupils on t he words . 
1Method or Articulation 
The r sound is made in the rollowing manner: "The edge or 
tongue touching the upper teeth at the sides or the mouth, tip 
1 or tongue free pointing toward the back of the upper gums." 
Errors to Wa t ch For in the Production of the E. Sound: 
1. "substitution of w for !:· Occasionally .J.. (y) may be 
subs tituted for r7 
2. Distortion of r by slurring due to lack of precision in 
placement of the tongue and/or excessive rounding of 
the lips.n2 
Activities: 
1. Pupils may wish to dramatize the story. 
2. Pupils may wish to make a model of a covered wa gon. 
3. Some pupils may wish to pretend that they are 
traveling West and are keeping a diary. 
1. t~rgaret McLean, op. cit., pp. 104-105. 
2. Wilbert Pronovost;-op. cit., p. 10. 
I' 
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Drill Words for the r Sound: 
(Number represents the times the word occurs in t he story) 
Initial Position 
Revolutionary 
rush (2) 
rushed 
returning 
really 
Medial Position 
part 
great 
Northwest (2) 
territory (3) 
conquered 
George (3) 
Rogers (3) 
Cla rk (3) 
from (J) 
British 
during 
country (2) 
settlers (5) 
fea red 
Final Fosi t ion 
war (2) 
after 
over (2) 
for (2) 
there (10 } 
letter (5) 
her (2) 
Rogers (3) 
received (2) 
Rebecca (4) 
Richard (4) 
route (2) 
trouble (2) 
government {2) 
urged 
river (6) 
road (5) 
rest 
repair 
write 
furniture 
understand 
work 
wilderness 
trip (2) 
a ren't 
Robert 
right 
wrote 
receive 
real 
dangerous 
first 
broken 
(2) arrive 
very 
sisters 
(2) 
troops (2 ) 
protect 
stories (3) 
Mary (4) worried thrilled (2) 
York 
Barrett (2) 
Jersey (2 ) 
three (2) 
children (3) 
pioneers (3) 
covered 
sister (5) 
Dear 
here 
our (4) 
hear 
other 
care 
worry 
years 
afraid 
protect 
through 
western 
across 
where 
their 
your (3) 
are ( 7) 
ever 
never (2) 
better 
journey 
here's (2) 
Fred (2) 
wonderful 
try 
agree (2) protection (2) 
care 
mother 
were 
danger 
travel 
shore 
Eire 
through 
early 
P..merican 
country 
grow 
marched 
great 
reached 
yourself 
everybody 
mrthern (2) 
[\) 
CN 
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Lesson Plan 3 
I! 
The Louisiana Purchase 
Stresses 1. 
Objectives: 
1. To understand tha t the need for a seaport led to 
negotiations for buying the Louisiana Te~ritory. 
2. To understand that the acquisition of the Louisiana 
Territory added a vast amount of valuable territory to 
the United States. 
J. To improve the articulation of the consonant 1. 
Using the Story: 
A. The teacher should introduce the story, "The Louisiana 
Purchase, 11 during the study of the pioneers end their 
march westward. At that time the pupils should read the 
story silently. After the silent reading, the teacher 
should ask the following questions:* 
1. Why did t he United Sta tes want New Orleans? (THE 
SPANISH COMMANDER AT NEW ORLEANS TOOK AWAY OUR RIGHT TO 
LEAVE GOODS AT THAT PORT) 
2. How did President Jefferson take this news? (IT ALARMED 
HIM) 
J . What did Jefferson fear this would lead to? (HE FEARED 
IT ~JOULD LEAD TO WAR) 
4- What wa s his solution? (TO BUY NE\Ii ORLEANS) 
• ' 
5· Whom did he send Monroe to see in Fra.nce? (NAPOLEON) 
6. To whom did Monroe finally talk? (TALLYRAND) 
7. What kind of person was Tallyrand? ('' A SLY OLD FOX 11 ) 
8. What did Tallyrand offer Monroe? (ALL OF THE LOUISIANA 
TERHITORY) 
9. Did Monroe want it? (NO, NOT ALL OF IT) 
.* Answers in parentheses 
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1 0 . What was the sale of t he land called? (THE LOUISI~NA 
PURCHASE) 
11 . Hov-1 much d i d we pay for Loui s iana? (FIFTEEN MI LLION 
DOLLARS ) 
The se are only a few of the question s the teacher can a s k 
t he pupils . 
B. During the d iscussion of this story, al l words wi t h the 
1 sound shoul d be put on t he board. Then t he t eacher 
should drill the pup i ls on the words. 
Method of Articulation 
The 1 sound is made in the following manner: "The tip of 
the tongue touching the upper gums behind the front teeth."l 
Errors to Watch For in the Production of the 1 Sound: 
1. "Substitution of' w f'or .!.• Occasionally .J. (y) may be 
substituted for 17 
2. Distortion of 1 by rounding the lips. Distortion of 1 
by slurring due to lack of precis·ion in placement of'-
tongue."2 
Activities: 
1. Pupils may wish "to read the s t ory orally. 
2. Pupils may wish t o dramatiz-:e the story. 
3. Pupils may wish to report on the results of' the 
Louisiana Purchase. 
4. Pupils may wish to draw maps of the Louisiana Territory•! 
1. :r,.t.a.rgare t McLean, ~· cit., pp. 104-105. 
2. Wilbert Fronovost, .2£• cit., p. 10. 
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Drill Words for the 1 Sound: 
(Number represents the times the word occurs in the story) 
Initial Position 
La Salle 
Louisiana 
Louis 
leave (4) 
lead 
like (2) 
Medial Position 
explorer 
called 
helping 
England (2) 
Napoleon (10) 
alarming 
New Orleans (9) 
blocking 
also (2) 
Final Position 
La Salle 
control 
terrible (2) 
shall (3) 
will (2) 
sell (2) 
all (5) 
left 
letter 
land 
long 
let 
immediately (2) 
glad 
please 
while 
else 
ourselves 
eagerly 
solution 
splendid (2) 
arrival 
sale (3) 
hotel 
fool 
I'll 
will 
couple 
excellent (2) 
directly 
palace (4) 
plans 
explained 
Tallyrand (13) 
officials 
told 
telling 
finally (2) 
sly (3) 
old (3) 
dealing 
delay 
only 
surely 
realizing 
appealed 
himself (2) 
glass 
talked (2) 
million 
dollars 
felt ( 2) 
t\) 
-.J 
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Lesson Plan 4 
t 
I 
II 
I 
II 
I 
II 
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I 
II 
II 
$herman Captures Atlanta 
Streses sh 
Objectives: 
1. To understand that some of the slaves were loyal to 
their masters. 
2. To understand that a war brings many problems to the 
people who fight on the home front. 
J. To mprove articula tion of the sh sound. 
Using the Stor~ 
A. The teacher shoulct lntroduce the story, "Sherman Captures 
Atlan~a , 11 during the study of the Civil War period. At 
I 
t 
I that time the pupils should read the story silently. After 
I 
the silent reading the teacher should ask the following 
questions : * 
1 . What is this story about? (GENERAL SHERMAN AND HIS 
CAPTURE OF ATLANTA) 
2. Who were the people in the story? (SHERMAN, MRS. ASHER, 
SHASTA-, AND SHERIDAN ASHER) 
J. What kind of a home did the Asher family live in? 
(A MANSION) II 
4 . What kind of lunch did they have? ( SHEREDDED BEE'l' SOUP) I 
I 
s. Was Shasta a loyal servant? (SHASTA WAS A LOYAL SERVANT). 
6. What did Shasta do when she was scared by Sheriden? 
(SHE SCOLDED HIM AND SAID HE BEHAVED LIKE WHITE TRASH) 
7. Why wasn't Mr. Asher at home with his family? (HE WAS 
FIGHTING IN THE CIVIL WAR, ON THE CONFEDERATE SIDE) 
8. Where- did the Asher Is live? ( ern A BIG:·;lMJNSillON.I illN 
ATLANTA) 
9. Did Shasta Nant to go free? (NO) 
* Answers in parentheses 
I' 
These are only a few of the questions the teache r ca~ ask 
the pupils. 
B. During the discussion of t his story, all words with the 
§h sound in them should be put on the board. Then the 
teacher should. drill the pupils on the words • 
. , Method of Articulation 
The sh sound is made in the following manner: "The edges 
of the tongue touching the upper teeth at the sides of the 
mouth with the tip of the tongue free, pointing towards , but 
not touching the middle of the upper gums."l 
Errors to Watch For in the Production of the sh Sound: 
11 The sh may become s. It rmy be distorted to sound like 
th.nz-
Activities: 
1. Pupils may wish to read the story orally. 
2. Pupils ·may wish to dramatize the story. 
3. Pupils may wish to bring in pictures of southern 
planta. tions. 
1. Margaret McLean, £E.• cit., pp. 104-105. 
,2 .• Wilbert Pronovost, ££• cit., p. 10. 
" 
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Drill Words for sh Sound: 
(Number represents the times the word occurs in the story) 
Initial Position 
Sherman (1.3) 
surely 
shall (4) 
should 
sure 
shells 
Medial Position 
Plantation (~) 
pushing 
Asher (27) 
mansion (4) 
finishing 
Final Position 
wish 
trash 
hush (2) 
brush 
, finish 
dish (2) 
~---= 
shoving 
she (19) 
Shasta (24) 
shredded 
shoom (4) 
shouldn't 
washing 
dishes (4) 
washed 
assure 
Sheridan (10) 
shouting (2) 
ah~t. ~. 
shout (2) 
shouted (4) 
,_ 
show 
shrill 
shaking ( .3) · 
shan't 
CJ;J 
1-' 
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Lesson Plan. 5 
'I 
I 
I 
II 
The Women in the War Between the North and the South 
Stresses th (voice~ and th (voiceless) 
Objectives: 
l. To understand tha.t friendliness, sincerity, and 'I 
industry are some of the important qualities of a I 
good leader. I 
2. To underst~nd that the manner in which people meet a 
crises is often determined by the kind of leadership 
which they have. 
J. To improve the articulation of the voiced and voice-
less th sounds. 
1 Using the Story: 
A. The teacher should introduce the story, "The Women in the 
War Between the North and the South, 11 during the study of , 
the Civil War period. At that time the pupils should read '! 
the story silently. After silent reading the teacher 
should ask the following questions:* 
l . Who is the story about? (CLARA BARTON AND OTHER WOMEN) 
2. What did she do? (SHE TUa~ED THE HOMES INTO HOSPITALS) 
J. Hot-r did she do this? . (WITH THE HELP OF 'rHE WOMEN 
VOLUNTEERS) 
4. What were the volunteers supposed to do? (TAKE CARE OF 
THE SICK AND THE WOUNDED) 
5~ Why couldn't the ladies just build a hospital? (THERE 
WAS NO MATERIAL AVAILABLE DURING THE WAR) 
6. When did this event take place? (DURING THE CIVIL WAR) 
7. Do you think the soldiers liked Clara Barton and the 
women volunteers? (YES, BECAUSE THEY WERE VERY KIND TO 
THE SOLDIERS) 
* Answers in parentheses 
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8. Does the Red Cross help only in war? (NO. IT HELPS 
IN OTHER EMERGENC I ES) 
These are only a few of the questions the teacher can 
ask t he pupils . 
i' B. During the discus sion of this story, all words with the 
voiced and vo i celess th sounds in them should be put on 
the board. Then the teacher should drill the pupils on 
the words . 
Method of Articulation 
The th sounds are made in the following manner: "The tip 
of the tongue slightly touching upper front teeth."1 The 
only dif'ference between both th sounds is that one is voiced 
and the other is voiceless. 
Errors to Watch For in the Production of the th Sounds: 
"The unvoiced t~2may become f or t. The voiced th may become v or d. 
Activitles: 
1. The pupils may wish to read the story orally. 
2. The pupils may wish to dramatize the story. 
3. The pupils may wish to join the Red Cross and report 
on its activities. 
1. Mar ga,ret McLean, ~· cit., pp. 104-105. 
2. Wilbert Pronovost, ~· cit., p. 11. 
i 
I 
Drill Words for the Voiced ih Sound: 
(Number represents the .times the word occurs in the story) 
Initial Position 
the (30) 
thought (2) 
that (16) 
then (7) 
this (7) 
there ( 9 ). 
they (9) 
Medial Position 
another (3) 
bother 
soothing 
together 
other (J) 
northern 
southern 
their (5) 
these (5) 
there's (3) 
that's (2) 
than 
them 
Drill Words for the Voiceless th Sound: 
Initial Position 
three 
throughout (2) 
thin (2) 
third 
thank 
Medial Position 
something (5) 
Final Position 
north length 
south month 
thinking (3) 
thing (4) 
thought (2) 
think (3) 
~-· · 
CN 
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Lesson Plan 6 
Objectives: 
J apan Challenges America 
Stresses ch and l 
1. To understand that the United States entered World 
War II because it was a ttacked upon a t Pearl Harbor. 
2. To understand that the attack at Pearl Harbor wa s a 
surprise attack. 
J. To impr ove the articulation of the ch and l sounds. 
Using the Story: 
A. The teacher should introduce the story, "Japan Challenges ' 
.America," during the study of the second world war. At 
that time the pupils should read the story silently. 
After silent reading the teacher should a sk the follow-
ing questions: ~} 
1 . Who attacked Pearl Harbor: (JAPAN) 
2. How did it start? (WHEN J APAN PULLED A SNEP~ ATTACK 
ON PEARL HARBOR) 
3· Who were the people in the story? (GINGER AND GEORGE 
CHESTER) 
4. Where was Mr. Chester going on this day? (ON A VOYAGE 
TO THE MAINLAND) 
5. Who lead the attack on Pearl Harbor? (CAPTAIN FUCHIDA) 
6. How did the Chesters know that the planes were coming? 
(GINGER SAW THEM COMING) 
?· Was there much damage done to Pearl Harbor? ( A GREAT 
DEAL OF DAMAGE WAS DONE) 
8. Did Mr. Chester go on his voyage after the attack? 
(NO. BECAUSE HE KNEW THIS ATTACK BY J APAN MEANT WAR) 
9. Do you think the Japanese attack was suycessful? 
(IT WAS) 
* ftJlswers in parentheses 
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I 
10 . Why didn't the American Pilots fight back? (THEY WERE 
NO MATCH AGAINST THE MANY J APANESE PLANES ) 
These are only a few of t he quest ions the t eacher can ask 
the pupi ls . 
B. During the discussion of t his stor y, a l l wor ds with the 
~ and ch s ounds i n t hem should be put on t he board . Then 
the teacher should drill the pupils on the words. 
Method o~ Articulation 
The ch and 1 sounds are both made in the following manner: , 
11 The tip of the tongue touching the upper gums behind the ~:ront 
teeth."l The only di~.ference is that the ch sound is voiceless 
and the 1 sound is voiced. 
I Errors to Watch ~or in the Production o~ the ch and 1 Sounds: 
1. 11 The ch may become sh. 
2. The 1 ma.y become y:_. n2 
, Activities: 
1. Pupils may wish to read the story orally. 
2. Pupils may wish to dramatize the story. 
3. Pupils may wis h to make a report on the results of' the 
attack on Pearl Harbor. 
1. Margaret McLean, op. cit ., pp. 104-105. 
2. Virgil Anderson, ~oving the Childs Speech, Oxf ord 
Univer sity Press, New York, 1953, p. 202. 
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Drill Words for the Qh Sound: 
(Number represents the t i mes the word occurs i n the story) 
Initial Position 
Church 
chair (2) 
Chester (4) 
cheerfully 
changed (J) 
chances 
Medial Position 
kitchen 
Fuchida. (2) 
stretched 
Final Position 
chatting 
churning 
cheers 
change 
chimney 
choking 
watched 
achieved 
matchsticks 
beach 
each 
porch 
watch 
launch 
which 
much 
match 
Dri ll Words for the l Sound: 
Initial Position 
just (4) Japanese ( 13) 
Ginger (9) joyful 
j umped jacket 
George (8) Japan 
Medial Position 
enjoy raging 
voyage (J) changed (4) 
eng ines (2) danger 
Final Position 
luggage 
strange 
damage ( 2} -. · 
huge 
(fl 
<D 
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Unit II 
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Lesson Pl e.n 1 
Coach Travel 
Stresses ch and j 
Objectives: 
1. To understand that in Colonial Days, modes of travel 
were slow and uncomfortable. 
2. To improve the articulation of the ch and _j_ sounds. 
Us~!Jle Sto~ 
A. The teacher should i n troduce the story, "Coach Travel, 11 
at the beginning of the unit on transportation when coach 
transportation is being discussed. At that time the pupils 
sh ould be allowed to read the story silently. After silent 
readin g the teacher should ask the followi ng ques tion13: "''" 
1. How did John Adams travel? (STAGEC OACH) 
2. How did he arrive at the stagecoach office? (BY 
CARRIAGE) 
3. Vmere did be board the stagecoach? (AT THE STAGE OFFICE) 
4. Where wa s Adams going? (TO PHILP~ELPHIA) 
5. Who drove the stagecoach? (THE COACH MAN ) 
6. Where did Adams put his clothes? (LUGGAGE ) 
7. \1ho else was in the coach with Adams? (OTHER PASSENGERS) 
s. ~bat happened to the stagecoach? (IT GOT STUCK I N THE 
MUD) 
9. What did the passengers .do when they arrived at the 
inn? (CI:H\:NGED THEIR CLO'l'HES) 
10. Do you think this was a comfortable way to travel? 
{N 0. SEATS ViERE VE FLY HARD ) 
These are only a few of the questions the teacher can ask 
* P~swers in parentheses 
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the pupils. 
B . During the discussion of this story, all wovd s with the 
ch and l sound s i n t h e m should be put on the board . Then 
the teacher should drill the pupils on the words. 
Method of Articulation 
The ch and l sounds are both made in the following manner: 
"The tip of t he tongue touching the upper gums behlnd the front 
tee th. 111 The only difference is that the ch sound is voiceless 
and the 1 sound is voiced. 
~rors To Watch For in the Production of the~ and 1 Sounds: 
1 . "The ch nay ·become sh. 
2. The l may be~ome ~.n 2 
Activities: 
1. Pupils may wish to read the story orally. 
2. Pupils ma.y wish to dramatize the 'story. 
3. Pupils may wish to report on Coach Travel as a 
transportation and compare it to today's modes 
trans portation. 
1. Margaret McLean, op. cit., pp. 104-105. 
2. Vir gil Anderson, op. cit., p. 202. 
means 
of 
of 
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Drill Words for the £h Sound: 
~Jmber represents the times the word occurs in the story) 
Initial Pos ition 
char (J) 
chawed 
changed 
Medial Position 
coachman (9) 
satchel 
reached (3) 
Final Position 
stagecoach (20) 
reach (2) 
coach (5) 
each 
catch 
Drill Words for the .J. Sound: 
Initial Position 
journey (5) 
gentle 
jogging (2) 
Medial Position 
stagecoach (20) 
passengers (19) 
obliged 
Final Position 
luggage 
stage 
carriage (J) 
bridge 
Rohlj :::,.r(t01}. (; ) 
jarred 
... 
I 
I 
I 
.p.. 
.p.. 
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Lesson Plan 2 
'• 
Transportat ion by Ship 
StresseS. sh 
Objectives: 
1. To understand tha t ships are another means of trans-
portation. 
2. To understand that the invention of the Clipper Ships 
made water transportation safer and faster. 
3· To improve the articulation of the sh sound. 
Using the Story: 
A. The teacher should introduce the story, 11 Transportation 
by Ship," during the unit on transportation. At that time 
the pupils should be allowed to read the story silently. 
After silent reading the teacher should ask the following 
questions:* 
1. What is the story about? (SHIPS) 
2. How were the Clipper Ships used? (FOR TRANSPORTATION) 
3. Name both of the ships in the story. (THE SHARK, THE 
SHAMROCK) 
4. Hho were their captains? (CAPTAIN MARSHALL, CAPTAIN 
SHANNON} 
5· What was Captain Marshall ' s wife ' s name? (SHEBA) 
6. How did the Shamrock fool the Sha rk? (BY FLYING A 
BRITISH FLAG) 
7. What kind of ships replaced the Clipper Ships? (STEAM-
SHIPS) 
8. Why did the steamship replace the Clipper Ship? 
(BEC t~.cUSE IT WAS FASTER AND DIDN ' T DEPEND ON THE WIND 
TO MAKE IT MOVE) 
9. How do today ' s ships move? (BY STEAM) 
* Answers in parentheses 
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These a re only a few of the questions the teacher can ask 
t he pupils. 
B. During the discussion of this story , all words with t he 
sh sound in them should be put on the board. Then the 
teacher should drill the pupils on the words. 
Me t h od of Articulation 
The sh sound is made in the following manner: "The · edge of 
the tongue touching the upper teeth at the sides of the mouth 
with the tip of the tongue free, pointing towards, but not 
touching , the middle of the upper· gums. nl 
Errors To Watch For in the Production of the ~ Sound: 
1. 11 The sh may become s. 
2. It may be distorted to sound like th. " 2 
Activities: 
1. Pupils ·· may wish to read the story orally. 
2. Pupils may wish to dramatize the story. 
3. Pupils may wish to report on Packet Ships, Clipper 
Ships, Steamships and Showboats. 
1. Margaret McLean, ~· cit., pp. 104-105. 
2. Wilbert Pronovost, op. cit., p. 10. 
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Drill Words for the sh Sound: 
(Number represents the times the word occurs in the story) 
Initial Position 
Ships (3) 
ship (12) 
shipyards 
shipbuilders 
showed (2) 
she 
sure 
shoving (2) 
Shark (19) 
shouted {3) 
shouting 
she's (2) 
shout 
Shamrock (7) 
Shannon (3) 
Medial Position 
transportation (3) 
invention 
steamship 
finished (3) 
crushed 
pushing 
pushed 
Irishman 
ocean (6) 
Marshall (21) 
anxious 
Final Position 
wish 
finish 
English (3) 
fish 
showing 
shrieked (2) 
show 
shots 
shall 
Charlotte (7) 
shoved 
=-=-.:.....:---=.,;;,. --= --=--- -~ - - = -=-- -~ -
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Lesson Plan 3 
Travel by Railroa.d 
Stresses r and 1 
Objectives: 
1. To understand that railroads offer another important 
way for transportation. 
2. To improve the articulation of the consonants r and 1. 
Using the Story: 
A. The te acher should introduce the story, "Travel by Rail -
road," during the unit on transportation. At that time 
the pupils should be allowed to read the story silently. 
After silent reading the teacher should a sk the following 
questions:* 
1 . \Vhat was Little River watching? (WATCHING THE WORKERS) 
2. What was it that startled him? (THE LOCOMOTIVE) 
J. Why was he frightened of the locomotive ? (IT LOOKED 
LIKE A BIG DRAGON TO HIM) 
4. \ihat did Chief Big River think of his son for being 
scared? (HE THOUGHT HE BEHAVED LIKE A FRIGHTENED 
RABBIT) 
5. Why didn't the locomotive frighten Big River? (HE WAS 
WISER A~m HE HAD SEEN ONE BEFORE) 
6. What did Big River do when he returned home? (HE CALLED 
A MEETING OF THE LEADERS OF HIS TRIBE) 
7'· How did the Indians try to stop the railroad? (BY WAR) 
8. Hhat were the names of the railroads? (THE UNION 
PACIFIC RAILWAY AND THE CENTRAL PACIFIC RAILROAD) 
9. Who drove the golden spike? (GOVERNOR LELAND STANFORD 
OF CALIFORNIA) 
* Answers in parentheses 
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10. How did these railr oads he l p our country ? (THEY 
PROVIDED A TRANSCONTINENTtL RAILROAD . THEY LINKED 
THE EAST WITH THE WEST ) . 
These are only a f ew of t he quest i ons the teacher CE~ a~k 
t he pupils. 
B. During the discussion of t h i s s t ory, al l words with t he 
~ and l sounds in them should be put on t he boar d . Then 
the teacher shoul d drill the pupil s on the words. 
Method of Art i culation 
The r sound is made in the following manner: "The edge of 
tongue touching upper teeth at the sides of the mouth, tip of 
tongue free and pointing toward back of the upper gums. 111 
The 1 sound is made in the following manner: "The tip of 
tongue touching the upper gums behind the front teeth." 2 
Errors to Watch For in the Production of the rand 1 Sounds: 
1. Substitution of w for r or 1. 
2. Distor t ion of r or 1 by slurring due to lack of preci-
sion ~n placing tongue and/or excessive rounding of 
lips. 
Activities: 
1. Pupils may wish to dramatize the story. 
2. Pupils may wish to report on railroad travel in the 
earlier days. 
3. Pupils may wish to compare modern railroads to the 
earlier railroads. 
1. Margaret McLean, ££• cit., pp. 104-105. 
2. Ibid, pp. 104-105 • 
.),. Wilbert Pronovost, ~cit. 
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Drill Words for the r Sound: 1- ----(Number represents the times the word occurs in the story) 
li 
Initial Position 
River (21) 
rails (6) 
rail 
rising (3) 
realizing 
railroad (16) 
rode (2) 
Medis.l Position 
spring 
morning 
brave (3) 
workers (5) 
wondered (2) 
iron (2) 
wondering 
heard {2) 
screech (2) 
curious 
frightened (6) 
direction 
screeching 
Final Position 
hammer 
air (2) 
your 
father (4) 
fire (2) 
wiser 
older 
before 
rabbit 
real 
remembered 
realized 
ran 
railroads 
Richards 
from (8) 
horse (2) 
breath 
great (2) 
dragon (3) 
true 
argued 
perhaps 
arrived (2) 
observed 
through (2) 
territory (2) 
cared 
Railway 
read 
rugged 
work 
leaders 
tribe (3) 
forth 
word 
short 
presence 
great 
crowd 
drove 
presented 
California 
firmly 
somewhere there (J) 
after figure 
for (2) here 
other (2) labor 
their higher 
our near 
war (2) governor 
were (2) 
trips 
braves 
tried 
hundred 
Central (3) 
guards 
troubl e (4) 
brewing (2) 
telegraph 
prepare 
yourself 
everything 
work 
president (2) 
transcontinental 
worried (2) 
every 
hiring 
laborers 
Eastern 
l! Western 
understand ' 
' 
try I Stanford I 
Governor 
I' 
·t 
li {Jl l\) 
It 
Drill Words for the 1 Sound: 
(Number represents the times the word occurs in the story) 
Initial Position 
laying (J) 
long (2) 
like (5) 
loco 
leaped 
locomotive (J) 
lie 
lot (2) 
Medial Position 
below (3) 
building 
rails (5) 
rail 
eagles 
realizing 
himself (2) 
signals (J) 
railroad. ( 17) 
Final Position 
tales 
little (8) 
hill (2) 
tell (5) 
animal 
real 
still 
looks (2) 
labor 
laborers 
live (2) 
last 
laid 
Leland 
locomotives 
clouds 
puzzled 
older 
realized 
else 
explain 
told 
eventually 
immediately 
people (5) 
all (3) 
kill 
call 
several 
Central 
until 
hills 
finally 
miles 
quickly 
also {2) 
telegraph 
railway (3) 
yourself 
killed 
while 
trouble (3) 
deal 
possible (2) 
settle 
transcontinental 
slowed 
dearly 
railroads 
golden 
California 
firmly 
(J1 
C,N 
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Lesson Plan 4 
-- -= -
Bicycle Transportation 
Stresses Sounds ~ and ~ 
Objectives: 
1. To understand that bicycles were used for transportation 
at the end of the last century. 
2. To improve the articulation of the consonants s and &· 
Using the St.or;z : 
A. The teacher should. introduce the story, 11 Bicycle Trans -
portation, " during the unit on transportation. At that 
time the pupils should be allowed to read the story 
silently. After silent reading the teacher should ask the 
following questions:* 
1. What was the b i cycle used for ? (TRANSPORTAT ION) 
2. What did the bicycle do for man? (l'-1ADB WALK I NG EASIER ) 
3· Why wa s the bicycle a success? (GOOD TO USE ON SHORT 
TRIPS) 
4. What were the names of the people in this story? (THE 
SMITHERS FAMILY. FRANCES, SUSIE, AND SAM) 
5· What were they celebrating? (INDEPENDENCE DAY) 
6. As Susie left the house, what was she eating? (A SA TD~ ­
\VICH) 
7. How many other people were at the picnic? (HUNDREDS) 
8 . How did most of these people get to the picnic grounds? 
{BY BICYCLE) 
9. What did the people do a t the picnic? {THEY HERE SUNNING 
THET1SELVES, SWIMMING, Ei,.TING, PLAYING GAMES) 
1 0 . Do we use the bicycle today ? (YES, FOR PLEASURE MOSTLY) 
1 
* Answers in parentheses 
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These are only a few of the ques t ions the teacher can ask 
the pupils. 
B. During the discussion of t his story, all words with the 
~ and ~ sounds in them should be put on t he board . Then 
t he teacher should dril l the pupils on the words . 
Method of Articulation 
The s sound is made. in the following manner: 11 The edge of 
ton5~e should be a gainst the sides of the upper teeth, the tip 
of tongue is free and pointing towards the extreme front of 
the upper gums or te eth. 111 The z sound is made in the same 
manner except that it is voiced. 
Errors To Watch For in the Production of the s and z Sounds; 
II ------------------------------------------------~----~--------
1. 11 The.! may become f, thor sh. 
2. It may be distorted to sound like a modified th or sh 
because of inaccurate grooving or positioning-or the-
tongue. · 
3. Voiced sounds may be unvoiced, expecially at t he end of 
words. For example, buzz may be pronounced as if i t 
were bus."2 --
Activities: 
1. Pupils may wish to read the story orally. 
2. Pupils may wish to. dramatize the story. 
3. Pupils may wi sh to report on the invention of the 
bicycle. 
4. Pupils may wish to sind the song "Dn a Bicycle Built 
For Two". 
1. :Mlrgaret McLean, op . cit., pp. 104-105. 
2. Wilbert Pronovost, op. cit., p. 11. 
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Drill Words for the ~ Sound: 
(NlLmber represents the times the word occurs in the story) 
Initial Position 
century 
something (2) 
so (2) 
searched (2) 
soon (2) 
solved 
Smithers (JJ) 
Medial Position 
bicycle (10) 
also 
expensive 
deciding 
rest 
best 
Final Position 
trips (2) 
horse 
this (J) 
house 
city sound sun 
celebrate sat (J) slight 
.Susie (12) seat (J) smiling 
suddenly s a fer sitting 
said (6) stepped sweet 
Sam (12) street start 
stopped sunny (2) sing 
Independ~nce (2) 
asked (5 J 
excited 
answered (5) 
ask 
impatient 
voice (6) 
Frances (2) 
guess (2) 
yes 
dress 
nice 
minutes 
that's 
just (J) 
sandwiches (4) 
Mrs. (11) 
lost 
basket (4) 
fox 
trots 
Drill Words for the & Sound 
Medial Position 
easier 
easy 
Susie (10) 
Final Position 
was (4) 
use 
Smithers (JJ) 
closing 
hasn't 
friends (J) 
sandwiches (2) 
he's 
has 
themselves (2) 
because 
song (J) 
singing 
seems 
stop (2) 
saw 
spot 
stolen 
Mr. (J) 
rest 
waste 
themselves (2) 
dusk 
spread 
set 
skipped 
Sunday 
spoke 
saying 
celebrating 
bars 
she's 
seems 
waltzes 
hands 
grounds (2) 
en 
...:] 
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Lesson Plan 5 
Objectives: 
Another Method of Transportation 
Stresses th (voiced) and th (voiceless) 
1. To unders:tand that future methods of tra·nsportation may 
be here already. 
2. To improve the articulation of the voiced and voice-
less th sounds·. 
Using the Story: 
A. The teacher should introduce the story, "Another Method of 
Transportation," at the conclusion of the unit on 
transportation. At that time pupils should be allowed 
to read the story silently. After silent reading the 
teacher should ask the following q~estions:* 
1. What were some of the other methods of transportation? 
{THERE ARE TRAINS, SHIPS, AUTOMOBILES, BICYCLES) 
2. Can you describe how you would feel travelling in a 
tttagecoach? {LEAVE THIS UP TO THE PUPILS INGENUITY) 
3. Compare earlier transportation to present day trans-
portation. (PUPILS SHOULD BRING OUT THE FACT THAT 
'l'ODAY r S TRA'NSPORTATION IS MORE COMFORTABLE AND 
FASTER THAN EARLIER METHODS) 
4. Can you tell something about future means of trans-
portation? (THEY WILL BE FASTER, AND MOST OF IT WILL 
BE BY AIR)· 
5. What methods were discussed in this story? (FUTURE 
METHODS) 
6. Do you think this is what our fUture transportation 
will be like? (THERE IS THAT POSSIBILITY) 
7. How do you think a trip through space will feel? (LET 
THE PUPIL USE HIS IMAGINATION ON THIS QUESTION) 
* Answers in parentheses 
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.. These are only a few of the queationa: the teache.r can 
ask t he pupils. 
B. During the discussion of the story, all the words with 
the voiced and voiceless t h sounds in them should be 
put on the board. Then the teacher should drill the 
pupil& on the words. 
' Method of Articula t ion 
The voice and voiceless th sounds are made in the 
following manner: "The tip o:f the tongue slightly touching 
upper front teeth ."l 
Errors to Watch For · in the Production of the th Sounds: 
1. "The unvoiced th may become f or t. 
2. The voiced th may become v or d.n 2 
Activities: 
1. Pupils may wish to read the story orally. 
2. Pupils may wish to dramatize the story. 
3. Pupils may wish to report on the future methods of 
transportation. 
1. Margaret McLean, op. cit., pp. 104-105. 
2. Wilbert Pronovost;-op. cit., p. 11. 
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Drill Words for the Voiced th Sound: 
(Number represents the times the .word occurs in the story) 
Initial Position 
then (9) that (8) 
the (31) this (4) 
they (8) there (3) 
that's (2) them 
Medial 'Position 
within 
another (3) 
Final Position 
with 
Drill Words for the Voiceless !Q Sound: 
Initial Position 
Thursday 
thirty (5) 
third (5) 
Medial Position 
Swarthmore 
Arithmetic (3) 
Rathbone ( 12) 
Final Position 
sixth 
Judith 
health 
thought {5) 
through (2) 
think (5) 
methods (5) 
Ar·thur (6) 
Catherine (8) 
Luther (2) 
Martha 
(}) 
f....J 
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Unit I 
George Rogers Clark Conquers t.he Northwest 
George Rog ers Clark, a born leader of men, came from 
Virginia. At 25 years of age, he was determined to drive the 
IBritish soldiers from the Northwest Regions. 
Clark wondered how he cou ld do this, and one day he hit 
upon a plan . It was a bold plan to be sure! Before he could go 
I 
through with his plan, Clark had to h a ve help. So, Clark left 
his home and started out to see Patrick Henry, governor of 
Virginia. 
When he a rrived at the g overnor ' s home, Clark was shown 
into the study where Patrick Henry was se a ted at his desk 
1working . "Sit down, " said Patrick Henry, "I ' ll be with you as 
soon as I finish re e.ding this speech I 've just written. " 
George Rog ers Clark sat down and waited for a few minutes. 
He wondered just how Patrick Henry would accept his plan. Then 
Patrick Henry laid down his pen, leaned back in his chair and 
looked at Clark and said, "Nowt Is there some thing I c an do 
for you young man? " 
"Ye s, there is sir! " answered Clark in a bold voice. 
"Something has to be done about these killings. You know as 
well as I do that the British soldiers a re telling the Indians 
lies about the P~ericans. The Indians believing these lies, 
are killing many innocent Amer icans in the Northwest 
,Territory." 
tl 
I 
I 
'I 
I' 
"Yes, it's true ," s a id Patriclc Henry, "but we a re doing all 1 
we c an to stop these Indian killings. " 
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Boldly young Clark answered, 11 I know how to stop these 
killings , sir. All I need is your permiss ion to raise a small 
a.rmy. 11 
Quickly Clark answered, " I don't expect you to give me a 
sma ll army of soldiers, but with your permission I'm sure I 
can r aise my own army of volunteers." 
"Tha t 1 s a splendicl i dea , " said Patrick Henry, "now tell 
me wha t is your plan." 
Exc itedly Clark answered, "My plan is this,sir. Once I 
raise my small army of volunteers, we will leave on flatboats 
at a point near Pittsburgh. From there we will sail down the 
Ohio River to the mouth of the Cumberland. There we will 
land, ma rch as fast as we can to the fort at Kaskaskia and 
capture it. From there we will go on and capture the rest of 
the Ehglish forts. 11 
"That's a very well thought out plan," said Patrick 
Henry, "but just how will you and your men capture the fort 
at Kaskaskia?" 
"That 's simple," answered Clark. "The British soldiers 
aren't expecting Americans to capture the fort, so it won't be 
well guarded. Our arrival at night will surprise them and 
they'll surrender without a struggle." 
"H-m-m, 11 said the governor thoughtfully, "it could work 
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'I 
at that!l1 Then, looking at Clark he s a_id, " That's .a daring 
plan, but a good one! Begin at once raising your army. n 
These were ,the words that George Rogers Clark wanted to 
hear. Jumping up from his chair he grabbed the governor's 
hand, shook it excitedly and said, nThank you, sir! Thank 
you! " and turned to leave. Then just as he was leaving he 
turned to Patrick Henry and said, tt oh, I almost forgot to 
intpoduce mysel;e'. I'm George Rogers Clark , " 
Patrick Henry smiled and said, 11 I'm pleased to meet you 
Mr. Clark , " and watch ed as George Rogers Clark left his home. 
Now that he had the g overnor's permission to g o ahead 
with his plan, Clark lost no time raising his s mall army of 
men. Instead of regular soldiers, Clark got hunters and 
figh ters for his expedition. Then, when they were ready to 
leave, Clark told t hem what his plans were. So, boldly, t his 
small army of 175 men left to capture the British fort at 
Kaskaskia. 
On t he evening of July 4, 1778, George Rogers Clark and 
his small army arrived. Just as they suspected, Fort Kaskaskia 
wasn't well guarded because t h e British Officers were having 
a dance. So, because of the surprise atta ck , Fort Kask askia 
fell to George Rogers Clark and his nsmall army of 175 
volunteers. 
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American Pioneers 
The Ohio Country, which was part of the great Northwest 
Territory, had been conquered by George Rogers Clark and his 
men from the British during the Revolutionary War. Soon after 
the war was over, the rich Northwest Territory was open 
country for settlers. Some people rushed out there to live, 
but many stayed behind because they feared Indian attacks. 
Even though there was trouble with the Indians, the United 
States government urged settlers to settle in the Ohio Valley. 
But, it wasn't until the government sent troops out there to 
protect the settlers tha t people felt safe enough to settle 
there. 
After many settlers had gone to the Ohio Valley , many 
stories began returning to the East about the rich farm land, 
the fine climate and the really good living that could be 
made out there . These stories made many people want to leave 
the East and rush out to settle in the Ohio Valley. 
One day Mrs. Mary Rogers, who lived in New York, received 
a letter from her sister Mrs. Rebecca Barrett in New Jersey . 
Mrs. Rebecca Barrett , like many other settlers, was soon , 
leaving for the Ohio Valley and told her sister Mary about it 
in this letter: 
Dear Mary, 
Here is some good news that I've been dying to tell 
you. In about three weeks Richard, the children and I will 
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leave New Jersey for the Ohio Country. Yes, we are going to be 
pioneers t We plan to get a covered wagon so that we can take 
as much of our furniture, food and clothing as we can. Of 
course, we are taking all our tools and are buying some new 
ones, because we understand that there is so much work to be 
done out there. I hear that the Ohio Valley is a complete 
wilderness . 
I have explained to the children that there might be a 
little trouble on our trip, but they aren't at all worried. 
Do you know what one said to me the other day? 'Don't worry 
Ma, Pa and I will take ca re of you. ' Imagine, and only eight 
years old! You know, even though I'm as excited as they are 
about this trip, I am a little afraid at times when I think 
about possible Indian attacks. But, then I s ay to myself, 
'Don't worry! God will prot~ct you.' 
When we leave we plan to take the route west through the 
River Valleys of Western Pennsylvania. Then across the 
mounta ins, and down the Monogahela River, and finally across 
the Ohio River. I know much of this trip will have to be made 
by boat (Richard explained it to me) but it ' s easier and not 
as dangerous as the old Wilderness Road. 
Our first stop will be Pittsburgh, where we shall rest, 
buy food , and repair the wagon if it's broken. We won't buy 
a boat while there be:cause Richard will make us a flatboat 
when we need it. 
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Well, wish me luck. I'll write again when we arrive. 
Your ever loving sister, 
Rebecca 
When Mary Rogers received this letter from her sister she 
was very excited because she also was leaving for the Ohio 
Valley with her husband Robert and their three children. Right 
away Mary Rogers sat down to answer her sister's letter. This 
is what she wrote: 
Dear ·Rebecca, 
I was so happy to receive your letter. Your news 
thrilled me. I wish you a safe and speedy journey. 
Now here's real good news! Guess what? Fred and I, 
and the children, are also going to the Ohio Valley to live. 
We are all so thrilled over it. We have heard such wonderful 
' stories from the people who have been there, as you did, tha t 
Fred decided we should also go try our luck. 
I agree with you about the Wilderness Road. I 1 d never 
go west if I had to travel on that dangerous road. Instead we 
are tak ing the northern route. This will take us along the 
Hudson River, to the Mohawk River, then west to the northern 
edge of the Appalachians, and then a long the shore of Lake 
Eire. I like this road much better because if the Indians 
attack us we can use the river bank for protection. 
That's all for now. Here's hoping we'll meet again in 
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the Ohio Valley. Take care of yourself, Rebecca, and give my 
love to Richard and the children. 
Your loving sister, 
Mary 
P.S. I think that it would be best if we kept in touch 
through mother. 
Yes, everybody was moving to the Ohio Valley now that 
troops were there for protection. All the pioneers who went 
west knew the danger they faced and some never go t there. But, 
it was these early American Pioneers who helped our country 
grow. Some didn't stop at the Ohio Valley. As soon as that 
territory was settled, they marched on to the great Wide West 
until they reached the Pacific Ocean. 
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II 
The Louisiana Purchase 
La Salle, the great French explorer discovered Louisiana 
in 1670. He call ed it Louisiana in honor of King Louis the 14th 
of France . In 176~ , however, France gave Louisiana to Spain for 
helping her fight the Seven Ye e.rs War against England. But , in 
1800 Napoleon wanted Louisiana back, so Spain returned 
Louisiana to France. 
This was alarming news to President Jefferson because this 
, meant tha t France could control the Mississippi River. To me.ke 
matters worse, in 1802, the Spanish Comma~der at New Orleans 
took away our right to leave goods at the port. This meant the 
blocking of the Mississippi River to American trade. Also, 
Jefferson was afraid this might lead to war, so he sent for 
h i s good friend James Monroe. 
When Monroe arrived at t he White House, he was shown into 
Jefferson's office immediately. "I 1 m glad to see you, James , " 
t he president s a id shaking his hand. "Sit down please," he 
continued, "while I discuss some important business with you." 
"What is it, Mr. President?" asked Monroe, e ager to find 
out why Jefferson had sent for him. 
The president said, "No doubt you.' ve heard what happened 
at New Orleans?" 
"Yes , I have," answered Monroe, then added , "Terrible! 
Terrible!" 
"It ' s worse than that," Jefferson continued, "something's 
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got to be done or else we might find ourselves at war . " 
"What shall we do sir? 11 asked Monroe eagerly . 
11 The best solution I can think of is to buy New Orleans, 11 
the president answered and then added, "that's why I've sent 
for you. I want you to go to France and speak to Napoleon about 
buying New Orleans. 11 11 
"That sounds like a splendid idea , 11 said Monroe, and then ·I 
asked , 11 but will Napoleon sell?" 
"I think he will, 11 answered Jefferson, "because he needs 
the money to carry on his war against England." 
"Splendid, 11 added Monroe and then asked, "when shal l I 
l eave?" 
11 The sooner the better, " answered Jefferson. 
11 I shall be ready to leave in a couple o f days, 11 said 
Monroe. 
"Excellent! Excellent!" answered Jefferson. 
After Monroe left the White House he went directly to his 
home to prepare for his trip to France . When all was ready, 
Monroe left by coach for New York where he boarded the boat for 
France. Once in France, Monroe went immediately to Emperor 
Napoleon ' s palace to announce his arrival and to make an 
appointment with Napoleon to discuss the sale of New Orleans . 
Napoleon was deep in his plans with his war against 
England so he didn ' t have much time for Monroe . However, within 
a few days Napoleon sent for Monroe to come to his palace. 
When Monroe came and explained that the United States wanted 
I 
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to buy New Orleans, Napoleon told Monroe that he was in favor 
lof this sale but he would have to discuss it further with 
' 
1Monsieur Tallyra.nd , one of his officials. When Monroe was ready 
to leave Napoleon's palace, Napoleon told him an appointment 
would be made for him to see Monsieur Tallyrand. 
Monroe left the palace and went back to his hotel. Within 
a few days a messenger arrived and handed Monroe a letter 
telling him when and where he would meet Monsieur Tallyrand to 
discuss the sale of New Orleans. 
Finally, the day arrived for Monroe to meet Tallyrand, a 
sly old Frenchman. When Monroe did meet Tallyrand , he knew that 
he was dealing with no fool. So, without further delay Monroe 
told Tallyrand about Jefferson's plans to buy New Orleans. 
Sly old Tallyrand said to Monroe, "Monsieur Monroe, why 
does your president want to buy only New Orleans? Surely, a 
growing nation like America can use more land than that? 11 
I 
Not realizing what he was up to, Monroe said, "Yes! Why? 11 
Tallyrand answered, 11 Then why not buy all of Louisiana! 11 
Monroe was not prepared for this. But, the thought of 
America owning all of Louisiana appealed to him. "What should 
he do?" he asked himself. "Should he buy all of Louisiana, or 
!should he buy just what he c ame for?" 
Tallyrand was not a man who would wait long for an answer 
and Monroe knew tha t it would take months before he could get 
I in touch with Jefferson. So , he said to himself, "I'll have to 
do what I think is right." Then, turning to Tallyrand, Monroe 
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of Louisiana?" 
1 asked , "How much will it cost for the United States to buy a ll 
ll 
Tall yrand, the sly old fox ,answered, "But Monsieur, let us 
have a glas s of wine first, and then we can discuss the s a le 
of Louisiana." 
That day Tallyrand and Monroe talked and talked about 
Louisiana. Finally, Tallyrand and Monroe agreed that the United 
Sta tes should have Louisiana for fifteen million dollars . 
Tal lyrand felt tha t he had rid France of a bad piece of 
property at a fat price and Monroe felt tha t he had made a 
good bargain. 
Sherman Captures Atlanta 
September of 1864 found General Sherman and his army 
camped outside of Atlanta, Georg ia, ready to capture it. 
Standing before his tent on a plantation outside the city, 
Sherman said to himself, 11This is the day I shall take 
Atlanta!" 
"You should sir," answered his aide, "everything is in 
your favor." 
"I shall, 11 s a id Sherman who was very sure of himself. Then 
turning to his aide he continued, "Keep those shells dropping 
on Atlanta until I give the command to stop." 
In the city of Atlanta, people were shoving and pushing . 
1 Many of them trying to leave the city before Sherman and his 
army marched in. But, Mrs. Asher , mistress of the Asher 
Mansion, said she would stay until the end. Shas ta, her negro 
housekeeper, said she would also. 
In the Asher Mansion, lunch, which was nothing but 
shredded beet soup, was just finishing and Shasta was washing 
the dishes. In the distance she could hear the cannons going 
"shoom! shoom!" Shasta, who was getting angry, turned to 
Mrs. Asher and said, "Those doggone cannons! All day long they 
go shoom, shoom! Lawdy me," she continued as she washed the 
dishes, "I wish this war would finish right now." 
11 Hush, 11 s a id Mrs. Asher, "you shouldn't say that." 
"Why not, Mrs. Asher?" asked Shasta in her angry voice, 
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ttvr.hy not I asl{ you? t1 
"Because, tt answered l'f:rs. Asher, "with General Sherman at 
the gates of Atlanta- -- WllY if I didn't know you better 
Shasta I'd believe you 1d want those Yankees to win. u 
"You mean, Mrs. Asher, 11 asked Shasta as she began drying 
her dishes , " that if that Yankee General Sherman t akes Atlant a 
the North will win? " 
Mrs. Asher never did get a chance to answer Shasta's 
question because just then little Sheridan Asher, who had been 
shooting his toy soldiers, spoke up and said, 11Yes, Shasta • 
.. tnd when they do they' 11 tie you to a tree and shoot you like 
t h is! 11 And as he said that he pointed his toy gun towards (:, 
Shasta scaring her half to death. 
Shasta, with her eyes' opened wide, got so excited. she 
dropped one of her dishes and shouted at Sheridan saying , 11 Land 
sak es alive, Mr. Sheridan! You shut your mouth! Don 1 t you g o 
say ing t h in gs lik e that. Don't you go acting like white trash 
or I'll t ake my brush and s h ow you better manners. n 
11Sheridan, 11 shouted l1frs. As h er. "Finish that t his instant! 
Pick u p your toys and plan in the other room! 11 Then when 
Sheridan left t h e room, she turned to Shasta and continued, 
11 0f course, Shasta, you kno w tha t if Genera l Sherman tak es 
Atlanta I s hall have to set you free. 11 
"set me free, 11 s hou ted Shasta . 11 Those dogg one Yankees 
ain 1 t settin' this slave fre e. VIhy if I g o, who's goin' tak e 
care of you and lil 1 Sheri dan while Massa' Asher's away at v;ar ~ 
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Then waving her hand in the air and-breaking another dish she 
continued, "You can set me free if you like, Mrs. Asher, but I 
ain' goin' nowhere." Then mumbling to herself she swept up the 
broken dish and left the room. 
After Shasta left, Mrs. Asher thought to .herself: 11 What a 
loyal servant Shasta has been." If she had to give her up she 
didn 't know what she would do. Why Sha sta had been with the 
Asher family for so long she was like part of the family. 
Suddenly Mrs. Asher heard a shrill cry corning from Shasta. As 
she looked up she saw Shasta running toward her shouting, 
"Mrs. Asher! Mrs. Asher ! Here come those Yankee soldiers. 
Please don't let them set me free. Please don't, Mrs. Asher. 
Where shall I go? What shall I do?" 
"Hush, Shasta," said Mrs. Asher shaking her. "Stop that! 
You shan't be going anywhere." Then taking Shasta by the hand 
they both ran toward the front window to watch as General 
Sherman's troops marched by. As the troops were coming up the 
street both Mrs. Asher and Shasta were shaking with fright. 
Then Mrs. Asher remembered her young son Sheridan playing in 
the other room. Turning to Shasta she said, "Run and get 
Sheridan before he tries to shoot the Yankee troops with his 
toy gun. 11 After Shasta returned with Sheridan all three of them 1j 
continued watching General Sherman's troops march by. 
Suddenly the column of soldiers stopped, and coming toward 
the front door of the Asher Mansion, Mrs. Asher could see three 
soldiers on horseback. Before they got to the door, Shasta ran 
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to the door, opened it and s houted 11 What you want, Yankees? 
You ain ' settin' me fre e !~ 
Realizing what was going on, Mrs. Asher came to the fron t 
door shaki ng with fright and said, 11 Vihat do you soldiers wan t? 
I am t he mistres s of t h is house and I can a ssure you there are 
no Confederate soldiers hidin g here. 11 
General Sherman got d01m from his horse, came to t he door 
and s aid , "I'm General Sherman, Ma 1m, and I 1m not looking for 
Confederate soldiers. If they are here my men will fi nd them. 
ww purpose here is to tell you that I have de cided to use your 
mansion as my headquarters while I 1m in Atlanta. 11 
Th ere was nothing :MrS.. Asher could say, but 11 0f Course, " 
for she knew now that Atlanta had fallen to Genera l Sherman 
and t h ere was n othing she c~1 ld do. No w Shasta and Sheridan 
and she would be prisoners in their own home. 
For the next six weeks General Sherman and his ~, officers 
lived in the As her W~ns i on. During his stay there Sherman 
made his plans. Then in November he left with his troops to 
begin his famous march across the State of Georgia. 
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The Women in the War Between the North and the So~th 
When the Civil War began between the North and the South, 
no one, not even President Lincoln, thought that it would last 
the length of time it did. Even when the president asked for 
volunteers to serve in the United States Army, he thought that 
the war would last for only three months. Then when the war 
dragged on and on, the president knew that this war was going 
to be a bitter one. 
Throughout the Civil ·war there weren't enough hospitals or 
nurses to take care of the sick and wounded soldiers. Many 
women helped the best they could. Some cooked meals in their 
homes, others rolled bandages and others worked as nurses in 
the crowded hospitals. 
One day Clara Barton, a volunteer nurse, turned to another 
woman and said, "This is terrible. Something ha_s got to be done 
about these poor wounded soldiers. They are so crowded in these 
hospitals. They should •••••••• ," but the sentence was never 
finished because a wounded soldier called in a thin voice, 
"Nurse! Nu:cs.e! 11 
Clara Barton didn't bother to wait for the soldier to call 
a third time. She left what she was doing and went to his side. 
She put her cool h8nd on his forehead and said in a soothing 
voice, 11 There, there! Is there something you want?" 
The soldier, burning with fever mumbled in his thin voice, 
11 Water! I- I want water." 
Clara Barton took the glass of water and placed it near 
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his lips saying, "There! With this you'll feel better." 
11 Thank you, 11 said the soldier and then fell back into a 
deep sleep. Clara Barton stood there for a while thinking to 
herself, 11This awful war. Something must be done to help the 
I II 
wounded. 
That evening Clara Barton called a meeting of the women 
volunteers together and said, "There is something more we must 
do for these poor soldiers. 11 
One woman rose from her seat and answered, 11 But Clara, 
what else can we do? If there is something more that we can do 
tell us and we 1 11 do it." 
Looking at the ladies Clara Barton s a id, 11 I know that you 
ladies are doing all that you can and more. But, there's one 
thing more we can give. 11 
Now the l~dies looked at each other and thought, "What can 
she mean? What can this one thing more be? 11 
Then another woman got up from her seat and se,id, 11 Clar&.., 
if there's one thing more that we ladies can g ive, tell us and 
we 1 11 give it. 11 After she had finished speaking, all the ladies 
nodded their heaooshowing that they agreed. 
Clara Barton rose from her chair to speak . All the ladies 
II 
1
were silent, eager to find out what Clara Barton was going to 
I ' 
say. Then she spoke saying, 11 I think we should give a hospital 
and another if need be. 11 
Now all the ladies at the meeting looked at each other and 
wondered if Clara Barton was loosing her mind. Maybe she 1 s 
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working too hard and needs a rest they thought. 
From the looks on their faces Clara Ba rton knew what they 
: were thinking so she repeated, 11Yes, that's what I said---
'. a hospital . 11 
"But a hospital," spoke up another woman. 11 Think, Clara, 
Think! Where is the money coming from?" 
Expecting this, Clara Barton answered, "There's no money 
needed for these hospitals that we can give . I 1 ffi thinking of 
the many homes in this city that could be used as hospitals • 
., These are the hospitals tha t I 'm talking about. " 
I 
From here the meeting continued. Plans were being laid 
for more hospitals to take care of the sick and wounded 
'soldiers . The next d a y and for d ay s that followed the women 
volunteers were busier than ever turning homes into hosp itals. 
Soon word spread th~oughout other cities of Clara Ba rton's 
fine work, and other l adies did the s a me thing. Before long 
1 there were enough hospitals to take c are of the sick and 
wounded soldiers. And whe:h bandages were scarce, the ladies 
tore u p their linens and even their petticoats if they had to. 
Still Clara Ban~on wasn't satisfied. Because many of the 
hos p itals were being shelled by cannons, she felt they should be ! 
I 
marked in such a way that everyone would know that they were 
hospitals. So, she decided that all hospital s should h ave a big 
red cross painted on them. Now both the northern and southern 
troops could tell the hosp:ttals a part from other buildings . 
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This was only the beginning for Cla r a Barton. La t er on 
she started the American Red Cross which has grown and has 
helped people in time of war and peace. 
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Japan Challenges ~~erica 
On the morning of December 7th, 1941 , the people of 
Hawaii were just getting out of bed, ready to enjoy another 
1
warm Sunday . Some people were getting ready to go to church, 
some to the beach, and some were planning to just sit in a 
chair and relax. 
At the Chester home, George jumped out of bed cheerfully, 
chang ed into his clothes and said to his wife who was in the 
k i tchen getting breakfast ready, 11 I 1ll make my voyage to the 
mainland just as short as I can. My chances of being home at 
the end of the week are good. 11 
Ginger, his wife, answered, "I hope so, because all this 
talk of war between us and the Japanese has me worried. But, 
don 1 t worry, Mother will be here chatting with me most of the 
time. 11 
Of course, no one bat the Japanese knew that just 230 
miles north of Hawaii, Japanese airplane eng ines were churning. 
Suddenly the signal to 11 t ake off 11 came and the first Japanese 
I 
,airplane engine grew louder and louder as the plane took off 
from a J apanese aircraft carrier. There were joyful cheers 
' from the Japanese Navy as each plane rose into the air. By 
6:15 a.m. many Japanese airplanes were flying towards Pearl 
Harbor under the direct command of Captain Mitsuo Fuchida of 
the Imperial Japanese Navy. 
At 7:30a.m. George Chester was ready to leave for his 
voyage to the ma inland. He picked up his jacket and luggage, 
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stepped onto the back porch, looked at his car in a strange way 1 
and called out in a raging voice, 11 Just now I have to get a 
flat tire . 11 
Looking at her watch, Ginger came running out of the house. 
I 
I 
1 "Change the tire quickly or you ' 11 miss the boat , 11 she said. 
As George changed the tire, Ginger stretched out on a 
cha ir on the lawn and watched the clouds move lazily across the 1 
sky . But with all the noise Georg e was making as he changed the 
tire on his car, he couldn't hear Ginger as she yelled , 
I 
11 George I George, come quickly! 11 
When George heard Ginger, he dropped his tools, ran up to 
I her and s aid, "Wha t is it? You sound as if a chimney fell on 
you. 11 
"Look, " cried G-inger , 11 look at all those planes. I hope 
t }fe y a re American. 11 
George just watched as the Japanese planes came closer 
and closer and then s a id in a choking voice, 11 They aren ' t 
II Amer ican planes, Ging er. 
George and Ging er Chester kept wa tching the J apanese 
planes wondering what was going t o happen. By now, they both 
had forg otten George ' s voyage to the ma inland. 
At ten minutes to eight Captain Fuchida gave the order, 
"Notify all planes to launch attacks." Then the first bombs 
fell on Hickam Field. The Japanese had achieved the surprise 
, attack they h a d hoped for. More and more bombs fell sinking 
II 
I many of the American ships which were at Pearl Harbor . From 
,I 
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his pla ne above , Captain Fuchida could see many ships burning 
like matchsticks. Much damage was being done to Pearl Harbor. 
The brave American pilots saw the dang er, still they made 
an effort to g et their planes into the air to fight the Japanese. 
But, they were no match against the huge amount of J apanese 
planes . 
There · was death a~d destruction everywhere the morning of 
De~mber 7th, 1941. A great deal of damag e was done to our 
fleet. The docks at Pearl Harbor were covered with the blood 
of the brave Americans who tried to stop the Japanese attack. 
George and Ginger Chester watched what was happening, 
but neither s9oke. They knew that J apan was attacking the 
United States by attacking Pearl Harbor . They knew that this 
would mean war. On December 8th, 1941, President Franklin D. 
Roosevelt asked the Congress of the United States to declare 
war on Japan. 
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Coach Travel 
When Jo~n Adams left Boston to attend the Second 
Continental Congress in Philadelphia, . he made his .journey .by 
stagecoach. He had a car riage of his o~~, but on such a long 
journey he decided it was best to go by stagecoach • . John 
Adams knew this trip would take him at least ei ght days, so 
be made sure he took enough luggage filled with clothing to 
last him faT bis journey and his stay in Philadelphia. 
~hen Adams was ready to leave, he got into his own 
carriage and told his coachman to take him to the stage office 
where he would wait f or the stagecoach for bis . trip to 
Philadelphia. 
when he arrived at the stage office, he paid his f are and 
asked in a gentle voice, 11 How long will I have to wait for the 
stagecoach to arrive?" 
nyou 1 re in luck, sir, n answ ered the clerk at the stage 
office. "It's due to leave in one hour. 11 
"Luck indeed, 11 said Adams and smiled to himself because 
he knew that t here was no regular schedule for stagecoach 
travel. Having nothing better to do, he decided to sit down 
and wai t. 
Uhen the stag ecoach was ready to leave, the coachman sat 
in the driver's seat and waited for the signal to start. Then 
one of the clerks announced, t• stage now loading for 
Philadelphia! 11 
When Adams heard the ann ouncement, he took his hand 
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satchel and headed for the stagecoach. Before getting in, he 
asked the coachman, "How long do you think it will t ak e us to 
reach Philadelphi a ? tt 
" That' s hard to s ay, sir, " ans wered the coachman . 11 It 
shou ld tak e us a bout eight days if the weath er is g ood. " 
"Thank you , 11 said Adams and got into the stagecoac h . 
vihen all passengers 'Nere in t h e coach , t h e coa c hman blew 
a horn, meaning that t he coach was full and ready to leave. 
11 Char! Char! 'i shouted the coachman, and the horses galloped 
off with the coach jogging u p and down as it moved along. 
John Adams now leaned bac l{ in his s eat and tri ed to relax . 
He knew the stagecoach would ta1{e more than a week to get to 
Philade~lphia, so he said to h i mself, " I might a s well rest 
al l I c an for I have a long journey ah ead of me, and when 
I get to Phi ladelphis I' 11 have a lot of WOl"k to d o at t h e 
Contin en tal Congress. 11 
Aa the coach went joggin g along , some of the passengers 
were talk i ng , so me were asleep, and some were just looking out 
of' t h e ·wi ndow at the scener-y. By t h e time the stagecoach was on 
t h e Boston Post Road, several miles out of Boston , most of t h e 
passengers were well acquainted with each other. As the passen-
gers con tinued t a l1{ing to e a ch oth er, one of t h em loo~ed out of 
t h e window and noticed t ha t the sky was getting dark . 11 Looks 
li ke v1e 11 1 nave a little rain before we rea ch 1rhe 'i\a ys i de Inn , 11 
he said turnin g to the p asseng e r next to him. 
Adams, who was re ading , drop ped his book , look ed at the 
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man next to his and asked, 11Did you say rain, sir?u 
nYes, Mr . Adams, " answered the follow pas senger. 
"Oh dear! n thought Adams. He knew that if it rained 
that would mean :mud, and lots of worlj: for the passengers. Then 
picking up his boolc again he said, tt i hope we miss it. 11 
11 I a gree with you, 11 answered another passenger. 
But as luck would have it, the group of passenger's in the 
stagecoach did not miss t he r ainstorm. In fact, before they 
even reached The Wayside Inn, t he storm broke and the rain 
c ame pouring down. The poor horses pulled the stagecoach as 
far as t hey could, but because the dirt roads were so poor, it 
finally stopped, stuck in the mud as if chained there. 
This made the passengers furious, but they weren't half a s 
furious as the coachman. In his anger he whipped the horses 
until he wa s tired, but th e stagecoach would not budge. Finally 
he hollered out in an angry voice, "I'm SOl"ry, folks, but 
you'll have to get out and push!" 
.iTh.is. was what the passengers feared, but the:r lm ew that if 
they were going to move any further, they would all be obliged 
to push. Putting on their r aincoats, t he passengers got ou t of 
the carriage and found themselves in mud up to their ankles. 
From above, t he rain came down as if it hadn't r ained ·1 in a 
year. Soaked to the s1cin, the passengers tried to push the 
stagecoach out of the mud. But it seemed the harder they tried, 
t he deeper into the mud wen t the wheels. Again and again they 
tried and still the stagecoach would not budge, so the passen-
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gers decided to rest a while. Finally wi th a short rest and ' 
with renewed vitality, they jarred the stagecoach free of the 
mud. 
" Tnanl{ you, folks," s a id the c oacbman. 
Grunting 11you're welcome" the passengers got into the 
coach with their feet and clothing cov ered with mud. As they 
got themselves comfortable again, Adams said, 11 I hope we get 
to the inn soon. fr1 this condition I may catch pneumonia and 
never get to the Continental Congl;"ess. 11 
Before long Adams got his wish. The stagecoac h fin a lly 
l"eached Th e Wayside Inn, ending the first stag e of its joul"'ney. 
This made all the passengers very happy because they knew that 
waiting for them at The 1iayside Inn was a nice warm bed and a 
hot supper. 
As t h e passengers got out of the stagecoach,. the coachman 
said , 1h 'e'll spend the ni ght here, folks, and we 'll leave 
first thing in the morning. " 
Once inside Th e ·wayside Inn, Adams changed his B:.lothes 
and ate his supper. Then lighting his pipe, he sat by the fire 
with the other passengers and talked about t heir journey. 
After a while, Adams looked out the window and said to the 
other passengers, "It's still raining harder than ever. I hope 
it clears up before we start again tomorrow morJjing. 11 
The next morning it did clear' up'· as the passengers had 
hoped, so the passengers left The Wayside Inn in the br.ight 
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sunshine. But, none of them realized that before they reached 
1 Philadelphia, they would have to get out again and push the 
stagecoach out of the mud. 
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Transportation by Ship 
The Clipper Ships had tall masts with many more sails than 
the ordinary sailing vessels. This made them move through the 
ocean at such a fast clip tha t they were called Clipper Ships. 
In fact, they were so fast that they even beat the first 
steamships in travel time. 
Captain Marshall, who sailed from Salem Harbor, was so 
excited over these new Clipper Ships that he was having one 
.built for himself. He was so anxious, that every day he would 
wander down to the shipyards to see if the shipbuilders had 
finished the ship. Then, after he had looked it over thor-
oughly, he would turn around and go home. 
When Captain Marshall showed up at his home, his wife, 
Charlotte, would meet him at the door every day asking the 
same question, "Is she finished yet? 11 
As usual, Captain Marshall would reply, "Nope!" then sit 
in his favorite chair and smoke his pipe. 
Today Captain Marshall arrived at home and his wife asked 
him, "Is she finished yet? 11 Captain Marshall answered, "Sure 
is. We 'll be shoving off in a week!" 
"So quick?" asked Charlotte. She continued in a crushed 
voice, "But you haven't even named her yet! 11 
"Oh yes I have, 11 answered Capta:in r1arshall with a smile on 
his face. 11 She was christened this morning. I'm calling her 
'The Shark'. Painters are already painting that name on the 
I 
ship. 11 
I 
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11 \olell! 11 wa s all Charlotte could s ay as she ·slammed the 
door and went into the house. 
This didn't bother Captain Marshall any because he knew 
his wife, Charlotte, wasn't really angry. She was just upset 
that he was going to leave next week. 
Finally The Shark was ready to leave Salem. On that day, 
' Charlotte Marshall showed up at the dock with all of her friends 
to wish Captain Marshall a speedy voyage. Bands played, 
children shouted, and everyone was pushing and shoving to get 
a good look at The Shark. After a while, the band stopped 
playing and everything was quiet. All at once the loud voice 
of Captain Marshall could be heard shouting orders. Then a 
cannon was fired as a salute to the departing ship; ropes were 
raised, and The Shark moved as the wind pushed against her 
sails and shoved her slowly out to sea. Everyone cheered 
except Charlotte who had began crying. As The Shark disap-
peared over the horizon, Captain Marshall could still see her 
1
through his spy glass waving goodbye . 
Once out at sea with all of her sails up, The Shark sailed 
through the ocean waters just like a shark. "She is smooth; she 
is sleek and she is speedy," said Captain Marshall to himself 
as The Shark sped through the ocean waters. "Yes, she's a 
beauty and she's fast. I'd like to see any pirates try and 
catch me now, 11 he continued. 
· As Captain Marshall was thinking about pirates, he didn't 
realize that within a short while he would meet up with The 
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Shamrock, manned by a pirate crew who would r a ther fight than 
eat. 
The captain of The Shamrock was Captain Shannon - as bold 
an Irishman as ever lived. He fe ared no man or ship on the 
I 
ocean, for he knew that The Shamrock could catch and finish off ! 
any other vessel afloat . But, little did Captain Shannon 
realize that soon he would meet up with a f as ter vessel called 
The Shark. 
One warm afternoon as The Shark was sailing speedily 
through the oceen waters, Captain Marshall heard one of his 
men up in the crow's-nest shouting, "Ship Ahoy! Ship Ahoy!" 
"Where is it?" shouted back Captain Marshall in a booming 
voice. 
"Fifteen miles to starboard," came back the answer . 
Tha t was all Captain Marshall needed to know. Immediately 
he said to the helmsman, "Here, take the wheel. I want to see 
what flag she flies. She may be a pirate ship. 11 
"Yes, sirt" replied the helmsman as he took the wheel 
from Captain Marshall. 
Now Captain Marshall reached into his pocket, took out his 
, spy glass , held it up high and looked at The Shamrock . 
"H-m-m-m, '' he said. "Seems to be showing an English flag. 
Get in a little closer so I can get a better look at her," he 
told the helmsman. 
As The Shark came closer to The Shamrock, Captain 
' Marshall again took out his spy glass and looked through it. 
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"Yup, 11 he said, "She's English all right. No need to fear her." 
As The Shark came even closer to The Shamrock, Captain 
Marshall continued looking at her through his spy glass just 
to compare The Shamrock to The Shark. Suddenly, without 
warning, Captain Marshall noticed that the English Flag was 
coming down and up went the yolly Hoger. Fighting mad, Captain 
Marshall slammed his spy glass shut and shrieked, "Doggone itt 
We 1 ve been tricked! They are pirates 1111 Then turning to his 
helmsman he continued shouting, "Full speed ahead! Course due 
northt" Then in a more relaxed but determined voice he said, 
"Now we'll show those pirates what The Shark can really do." 
When The Shamrock saw that The Shark was chang ing her 
course, she began firing. The cannon shots carne close, but 
missed The Shark completely . "Keep on firing , 11 shrieRed 
CaptB . in Shannon. 11We 1 1 1 catch that Yankee ship yet, and when we 
do, we'll send her to the bottom with all of her crew. 11 
The Shark kept speeding through the ocean as fast as a 
fish . Captain Marshall knew he had a fast ship and was not in 
the least bit worried. 
"Shall we fire on the pirates , sir?" asked one of the 
crew members of The Shark. 
11 Nope, 11 shouted Captain Marshall. 11 We won't need to. 
The Shark can out run her and any other ship in her class." 
And The Shark did just that! 
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Travel by Railroad 
One spring morning in 1862, Little River, en Indian 
brave, stood on a hill top watching the workers below. ~ s be 
watched, be wondered what they were building. He saw the 
1 workers laying long iron rails on wooden rail ties and then 
hammer the rails into the ties with long iron spikes. 
As he stood there on the hill top watching and wondering 
what was going on down below, he heard a screech which to him 
sounded like the scream of a thousand eagles. This frightened 
him, but being more curious than frightened, he continued to 
look in the direction where the screeching sound came from. 
Then he saw white puffs of smoke rising into the air. Thinking 
it was an Indian message, he tried to figure out what it said. 
1 Then, realizing it said nothing, he said to himself, "Injun 
gon loco. Him send signals, but say nothing. 11 
Just then Little River saw the railroad engine puffing 
white clouds of smoke into the air. Half frightened to death, 
he leaped on his horse and rode as fast as he could to tell 
his father, Chief Big River, what he had seen. 
When Chief Big River saw his son frightened and out of 
breath, he said, 11 Little River look like frightened rabbit. 
Tell your father why you not act like brave Indian? 11 
"F-F-F""Father , 11 said Little River in a frightened tone, 
"me see great big animal with smoke coming out of mouth. Look 
, like big dragon. 11 
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"Tell your f a ther this not so," said Big River in a stern 
voice. 
"Is so, Father," insisted his son. "Corne, me show you." 
Big River had a puzzled look on his face. He wondered if 
what his son said was true. Then he argued with himself insist-
ing that what his son had seen must have been real, or perhaps 
he was again telling one of his big tales. Still puzzled., and 
anxious to see what he had seen, Big River got on his horse a.11.d 
rode off with his son back to where the r ailroad engine was . 
When they arrived, Little River pointed at the locomotive and 
said , "See! Me no tell you a lie. There is big dragon with fire 
corning out of his mouth. " 
Being a lot older and a lot wiser, Big River observed the 
scene below. He saw the locomotive and remembered what it was, 
because he had seen one before. Now he rea lized that soon a 
railroad would be corning through his territory, and once again 
his people would have to move somewhere else. 
After he had seen a ll he cared to see, Chief Big River 
said to his son, "Come, we g o home now!" 
"We go get other Indian braves and kill big fire dragon," 
'I asked Little River in an excited voice ? 
"No," answered his Father in deep thought . But on t he way 
I 
, home he did explain to Little River what a locomotive waJ~. and 
what it was used for. 
When they arr i ved at the Indian encampment, Big River said 
to his son, "You g o hunt with other Indian brave - me have much 
work to do." 
Little River obeyed his father, who went into the wigwam 
to call a meeting of the leaders of his tribe. Once they all 
met, Big River told them what he had seen and what would 
eventua lly h appen to their people. Immediately smoke signals 
could be seen rising from the hills. Messages were being sent 
b a ck and forth all day from tribe to tribe. Fin8.lly Chief Big 
River received word that other white men were laying rails 
several hundred miles to the west. 
\<!hen Chief Big River heard this, he said to himself, "We 
must stop the white man from invading our territory. This means 
war. 11 
The railroad workers who were laying the rails for the 
Central Pacific Railroad did not know what 11Jas going on until 
one of the guards saw the smoke signals rising up into the sky. 
Quickly he ran to tell the boss, Bill Richards, what he had 
seen. 
11 0h, Oh!" said Richards, 11 Iooks like trouble with the 
Indians. I'll notify the Union Pacific Railway and find out if 
trouble is brewing there also." 
Within a short while a telegraph message was sent through 
to the Union Pacific Railway. The next day the message came 
back and read like this: "Trouble Brewing Here, Also. Looks 
Like War - Prepare Yourself." 
Even though the workers on both the Central Pacific 
Railroad and the Union Pacific Railway did everything they 
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could, the Indians attacked and killed many of the r a ilroad 
workers. Work was slowed down a great deal on the laying of 
II 
the rails. The presidents of both railroad companies were 11 
' worried because they wanted to finish as soon as possible. 
Every delay in labor cost the r a ilroads money. This meant 
hiring new laborers at higher wages. Even President Johnson 
wa s worried . He wanted the eastern railroad company to meet the 
western r a ilroad company as soon as possible. He knew that once 
they did, the people of the East would move and settle in the 
West. 
Trouble between the Indians and the railroad workers 
continued for years. Chief Big River lived to see many White 
men die. Little River, his son, grew up into a rugged young 
man . Now even Little River understood what the railroad was 
and what it would do to his people. But, try as they could, 
the Indians could not stop the meeting of the Union Pacific 
Railway and the Central Pacific Railroad. 
On May 10, 1869, the railroad line from the East met the 
r a ilroad line from the West at a point near Ogden, Utah. There 
in the presence of a great crowd of people, the last railroad 
tie was laid. Then Governor Leland Stanford drove the golden 
spike presented by the State of California. At last the Far 
West was firmly bound to the East by a transcontinental rail-
road. Now people from the East made trips to the West. 
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Bicycle Transportation 
Up until the turn of the nineteenth century, man was able 
to travel by w~ter, by horse and by train . But man wanted some-
thing that he could use for short trips. He wanted something 
that would make walking easier. So he searched and searched 
until the bicycle was invented. During the gay 90's every 
family owned a bicycle, including the Smithers family. 
On July 4, 1905, the Smithers family was deciding to go on 
a picnic, as was the rest of the city. This was the way they 
were going to celebrate Independence Day. 
Susie Smithers, who had been playing with her friends, 
suddenly came running into the house and asked in an excited 
voice, "Mommy, when are we ],eaving for the picnic? 11 
. "As soon as I finish making the sandwiches," answered 
Frances Smithers, her Mother. 11 Now you go into the yard and ask 
Daddy if he's got the bicycle ready," she continued. 
"I guess he has," said Susie Smithers as she picked at the 
sandwiches. •ai just saw him working on it. 11 
"You get your hands out of those sandwiches, 11 s aid 
Mrs. Smithers in an angry voice, "and go out in the yard and 
do as I asked you to." 
11 Yes, Mommy, 11 answered Susie as she skipped out the door 
eating a sandwich. 
With Su.sie out of the way, Mrs. Smithers returned to her 
lunch making and was just about to put the last sandwich into 
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the lunch basket when she heard Sam, her husban&, calling her. 
She quickly closed the lunch basket and went to the door and 
asked in an impatient voice, "What do you want, Sam?" 
"Nothi:n.g really, 11 answered Sam Smithers, "I just wanted to 
tell you tha t the bicycle is ready and waiting . We can leave as 1 
soon as you are finished with the lunch." 
"I'm all finished," said Mrs. Smithers. "It'll only take 
me a minute to clean 'up the kitchen and change my dress." Then 
clostng t he door Mrs. Smithers returned to her kitchen. 
After Mrs. Smithers finished cleaning up the kitchen, she 
changed into her best Sunday dress. She then returned to the 
k itchen , picked up her lunch basket and went out the back door 
to where Sam and Susie were waiting. "I'm all ready," called 
Mrs . Smithers in a pleasant voice. 
Sam a~d Susie, who had been playing ball, stopped at the 
sound of Mrs. Smithers voice and r an towards her to help her 
with the lunch basket. 
"Here," said Sam, 11 let me hang that on the handle bars of 
the bicycle." 
After doing this, Sam took Susie and sat her on the middle 
seat of the bicycle. Mrs. Smithers sat on the front seat 
because she felt a lot safer when she was driving, and Mr. 
Smithers sat on the back seat. When all three members of the 
Smithers family were ready, Sam Smithers stepped on the pedals, 
and away went the Smithers fam1ly out of the yard and down the 
street. 
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It was a nice warm sunny day - ideal for a picnic. The sun 
was just right, not too hot, and there was just a slight breeze 
blowing. Riding on their bicycle, the Smithers family were all 'I 
happy and smiling as t hey came to the main highway leading to 
' the i i p en c grove. 
Suddenly Susie spoke up saying, "Gee, I'm tired!" 
"Tired!" answered her Father. "From what? Just sitting ? 11 
Mrs. Smithers laughed a sweet laugh and s a id , "Imagine , 
she gets tired while we do all the pedalling ." 
"Oh , I don't mean that I ' m really tired, 11 continued Susie, 
"I guess I mean that I'm tired of waiting for the picnic to 
start." 
Wi th tha t statement from Susie everybody started to laugh. 
Then Mrs. Smithers said, "Well, while you ' re waiting for the 
picnic to start why don ' t you sing us a song?" 
"All right," said Susie Smithers, and broke into a song. 
., 
Before she was half way through her song, her Mother and Father , 
joined in the sing ing. 
By this time the Smithers family had been riding for about 
half an hour , when Frances Smithers asked in a tired voice, 
"Sam, how much further is the picnic grove? Seems to me they've 
moved it or SG>mething • " 
Sam Smithers laughed and answered, 11 No, it hasn ' t been 
moved. We should be there in a few more minutes." 
"Good," said Mrs. Smithers. "I ' m getting tired." 
"Well, if you wish we can stop and rest a while," said 
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Mr. Smithers. 
"No," answered Mrs. Smithers, "if we stop we'll waste time 
, and I'm anxious to get to the picnic grounds." 
"All right," said Sam Smithers, "then keep pedalling 
away. 11 
And that's what Mr. and Mrs. Smithers did. They pedalled 
and pedalled their bicycle until they reached the picnic 
1
grounds . When they arrived, they saw hundreds of other people 
there celebrating Independence Day. Some people were sunning 
, themselves, some were swimming in the pool, some were eating 
and some were playing games. 
After the Smithers fa~ily had found. a good shady ~pot, 
Sam Smithers locked the family bicycle so that it couldn't be 
stolen. Susie Smithers joined her friends in some games and 
Sam joined his men friends while Mrs. Smithers spread the table 
!c l oth to set the lunch on. All that afternoon the Smithers 
family enjoyed themselves while the band played marches, 
1Waltzes and fox trots. Then when dusk began to fall, the 
families, including the Smithers family, got on their family 
bicycles and began the long trip home. 
I( 
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Another Method of Transportation 
It was Thursday morning at the Swarthmore School and in 
room thirty-three the sixth grade was just finishing their 
arithmetic lesson. Miss Rathbone, their teacher, looked at her 
watch and thought to herself, "My, it's; ten-thirtyJ 11 It was 
time to begin the social studies lesson. Then, turning to the 
class she said, "All right class, through or not, put your 
arithmetic away. There will be time later to finish it. Now 
I want you to take out your social studies book." 
When the class heard the words, "social studies,tt they all 
made a groaning sound as if they were sick. 
"That's enough of that,tt said Miss Rathbone in a stern 
voice. 
As soon as Miss Rathbone finished speaking, a quiet hush 
fell over the room. The boys and girls, one by one, took out 
their social studies books and put their arithmetic books away 
as they had been told. 
When the class was ready, Miss Rathbone spoke, ttopen your 
books to pa@e one hundred thirty-three." 
This the class did, and again waited for instructions 
from their teacher. In a few minutes she started to speak 
a gain. 
"Think back to yesterday r s lesson, class," began Miss 
Rathbone. "If you'll remember, we read about methods of 
transportation used in the past. This morning I : think we'll 
talk about other methods of transportation. Now," she continued, 
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11 who can tell me what other methods of transportation there 
are? 11 
The class thought and thought for a while. Then one hand 
went up, then another and another. Miss Rathbone kept watching 
as the hands went up. When almost all hands were up, she called 
on Arthur. 
"Arthur, 11 she said, "can you tell us the answer to that 
quest i on? 11 
" I think so, 11 answered Arthur. 11 I think the answer is 
modern methods of transportation. 11 
"That's right, 11 said russ Rathbone. Then she went on with 
another question. 11 What are some of the modern methods of 
transportation?" 
Again the class thought and thought. Then Miss Rathbone 
saw Ca therine 's hand up so she called on her. "Cather ine, 11 she 
said, 11 ca:n you answer that question?" 
"Yes , I think I can," answered Catherine in a thin voice. 
"There is the automobile, the airplane - - - - and the flying 
1sa.ucer , " she added. 
At the mention of the flying saucer the whole class 
·laughed. Luther , one of the outspoken members of the class stood 
II 
up and said , 11 She 1 s crazy! Ain't she, Miss Rathbone? Who ever 
s aw a flying saucer!" 
Miss Rathbone never did get a chance to answer because 
Catherine, who insisted upon defendLng her point, rose from her 
chair and said, "There are~too, flying saucers . . My father , s a id 
I 
I 
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that he read in the newspapers that people have seen them almost 1 
all over the world." 
11 Have you ever seen one1 11 asked Luther? 
Catherine hesitated a little and answered, "N-n-n-no , but 
I remember seeing some people on television who said they did," 
and then added, "and they even showed a picture of a man from 
the flying saucer." 
Judith , who had been eagerly listening to the discussion 
suddenly stood up and asked, 11 You mean to say that someone 
snapped a picture of a space ma.-r:1?" 
"No, silly," said Catherine, "the people on the television 
program described the man they saw and an a rtist drew him. 11 
11 Wnat did he look like?" interrupted Arthur? 
"Wno, the people on the television program or the s pace 
man?' a sked Ca therine in a nonchalant voice, knowing right well 
'what Arthur wanted to know. 
"The space man ," answered Arthur in a disgusting voice. 
11 0h , 11 continued Catherine, "he looked like the kind you 
see in the comic books. 
"Aw, I'll bet she's just ma king it up," said Martha in a 
,nasty voice. 
"I am not, 11 said Ca therine in an angry voice. Then turning 
her he ad with a quick jerk so that her lbng curls fell over her 
right shoulder , she s a t . down in a huff. 
After Catherine sat down, more questions were raised and 
answered about the flying s aucer , rocket ships and future 
105 
methods of transporta tion. 
Miss Rathbone, who h a d been a silent observer all throug h 
the d i scussion, suddenly looked at her watch and s a id to 
'herself, "Oh t It ' s eleven-thirty already. " Then speaking to 
the cla ss she said, "I'm sorry, class, but we'll have to end 
the discus sion for today. Put your Social Studies books away 
and take out your He a lth books. And remember, tomorrow we are 
h a ving a t es t on chapte r t h irty-three which c overs t h e to i c o f 
transp ortatton. " 
~s Mis s Rathb on e finished s peaking , she c ould hear the 
pupils g runting and groanin~ about the test. This broug ht a 
s mile to her lip s because she knew tha t even thoug h they wer e 
mumblin g , they would a ll g o home, study hard, and come out 
with a passing mark in the test. 
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Summary 
Chapter VI 
SUMMARY AND CONCLUSIONS 
The purpose of this study was to create orig inal stories 
based on social studies content, and to integrate these 
stories with the most common speech sounds found to be 
defective in the elementary grades, resulting in broader 
understanding of social studies concepts and improvement of 
articulation . 
Limitations 
Time did not permit the testing of the se stories in the 
cle,ssroom; therefore , no general conclusion can be drawn about 
the effectiveness of the integration of social studies content 
and speech practice. 
Suggestions for Further Research 
1. Prepa re stories on other incidents and other famous 
personalities in American History. 
2. Use the stories in several classrooms to determine how 
effective they would be. 
J. Develop stories which integrate speech into other 
subjects of the curriculum. 
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